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Glossary of Terms 
Accreditation : formal recognition that a specific course is 
adequate to certify set levels of student acheivement 
and competency on a state or nation wide basis. 
Articulation : the progression of students from one course into 
other courses. 
Formal Articulation : The provision of specific pathways from one 
course into others (usually) by providing credit for 
studies carried out in the original course. 
Mainstream courses : Courses offered as part of the formal 
structure of TAFE colleges. 
Mature age women : women over 25 years of age are usually 
designated mature age women and targetted by Women's 
Access programs, although NSW TAFE mature age policy 
allows women over 21 into the programs. 
Non-traditional : work or study area with male/female or 
female/male ratio of less than 20%. 
Traditional : work or study area with male/female or female/male 
ratio in excess of 80%. 
vili 
Chapter 1 Introduction 
This study is concerned with mature age woiuen who are in the 
main seeking to re-enter the workforce after a period of absence. 
The study focuses on the women who are using a Womens' Access 
Course as an avenue into the technical education system. Their 
aims centre around improving their qualifications for a job. They 
may also be aiming at improving their ability to undertake 
further study or facilitating a change of career. Over the last 
twenty years it has become obvious that the nature of women's 
participation in the Australian workforce has been changing. Many 
women are abandoning the traditional pattern of remaining at home 
« 
after marriage. Women are marrying earlier, having fewer 
children, and returning to the workforce. The increased divorce 
rate has also increased the numbers of families headed by women. 
The nature of Australian society can be seen to be 
determined by two separate but interacting theories, capitalism 
and patriarchy. Capitalism explains the economic structure of 
Australian society which has separated economic production from 
the home. Patriarchy explains the social structure of Australian 
society which places a male breadwinner at the head of a family 
unit. Women are ignored by much sociological work because they 
are assumed to fit within a traditional family unit. These 
concepts are dealt with in more detail in Chapter 2. The result 
has been that the husband in a traditional family has been the 
main economic provider and the wife has had minimal attachment to 
the workforce. 
3 0009 02986 2765 
As a result women tend to be found working in jobs which are 
often poorly paid, part-time, at the lower levels of skill and 
concentrated in a limited number of occupational categories. The 
educational opportunities of women have been less than those of 
men of a similar age, and this has contributed to the limited 
occupational categories in which women are found. Whilst this 
position is improving, women are still limiting their career 
paths by the subject areas they choose to study, to a large 
extent a result of their social conditioning. Chapter 3 considers 
the position of women in the workforce and in education and looks 
at some strategies which have been tried in an attempt to improve 
the extent and range of their participation. 
The technical education system has throughout its history 
provided access to education for women, although women tend to be 
found in courses of short duration which are not recognised by 
employers as vocational training. Barriers to the full 
participation of women in many courses within the technical 
education system exist and these hamper the access of women to 
many courses. In an attempt to overcome these barriers Women's 
Access Courses were developed to facilitate the return of mature 
age-women to work or to further study. Access courses are 
designed to increase the awareness of women of the social and 
economic constraints which limit their work opportunities, to 
broaden their career choices and to facilitate their entry into 
other TAFE courses. The presence of women in the technical 
education system and the courses developed to facilitate their 
entrance are the subject of chapter 4. 
Of particular interest to this research are the formal 
articulation pathways provided from the access courses into 
mainstream TAFE courses. Mature age women by virtue of their age 
and often their economic circumstances need to obtain 
qualifications as guickly as possible without spending too long 
in any educational system. Formal articulation from access 
courses can be used to provide quick access to recognised 
training programs. 
Specifically this research uses the Career Education for 
Women (CEW) course in the New South Wales TAFE system as a ca^e 
study. This is a women's access course with a fairly well 
developed formal articulation structure. It is intended to look 
at the extent to which the CEW course has affected the work/study 
plans of those undertaking the course. A survey questionnaire was 
administered to a sample of students to determine their intended 
occupational destination and to ascertain the extent to which 
they were availing themselves of the access course to articulate 
into their preferred field of work. This was associated with 
interviews to probe in more depth the reasons for their choices 
and to identify factors which the students perceived as being 
important in the decisions they made regarding their future. 
Chapter 5 discusses the research methodology. 
Chapter 6 details the research results and provides a 
discussion of the results. The research shows that barriers still 
exist to the participation of women in some areas of work and 
study. It appears that the Technical and Further Education system 
is contributing to the decisions of many women to opt out of 
specific courses. Much of this has to do with the inflexibility 
of courses and the double burden of home and study 
considerations. However social conditioning also appears to play 
an important part in the career decisions of mature age women. 
Women in this study are for the most part still choosing to study 
and work in traditional female areas, albeit at higher levels 
than before. One redeeming feature is that these women are aware 
of the changing role of women in society, the wider occupational 
choice possible and are likely to pass these ideas onto their 
children contributing to the changes occurring in society in 
general. 
Chapter 7 contains the conclusions which can be drawn from 
this study regarding the impact of one womens' access course, the 
Career Education for Women course, on the work and study plans of 
the mature age women undertaking the course. It also contains a 
discussion on the limitations of the study and suggestions for 
further research. 
Ch^pt^r 2 Theoretical Perspectives 
There are many features of Australian society which act to 
limit the status and participation of women in many aspects of 
society, including their access to economic rewards and power. 
The result has been a society in which the sexual segregation of 
tasks, whether paid or unpaid, is prevalent. This theme is 
developed in more detail in Chapter Three. The concern of this 
chapter is to develop an understanding of the basic structure of 
Australian society which allows such sexual segregation. The 
position of women in Australian society can best be understood by 
reference to the interaction of two separate, sometimes 
harmonious and sometimes conflicting systems - the economic 
system of capitalism and the social system of patriarchy. 
2.1 Capitalism in Australian Society 
In classical Marxist terms, Australia is a capitalist 
society with two main groups, those with access to large amounts 
of capital and hence forming the main employer groups; and those 
with limited access to capital, forming the workers. An 
historical factor in the development of such societies has been 
the separation of the means of production from the home. This is 
fairly well documented and referred to by authors such as 
Eisenstein (1984), Pateman (1987) and Sharpe (1976). Instead of 
economic production centred around the family unit, involving all 
of the family, it is now located external to the home and the 
worker exchanges his or her labour for economic benefit. The 
employer benefits or profits by paying the worker less than the 
true value of the labour supplied. The result has been the 
development of a structure in which the male in the family has 
the role of economic provider outside of the home environment and 
the female's role is centred within the home. 
Marxist theory provides little discussion of the role of 
women in society. Agassi (1991) claims that Engels saw the 
capitalist structure as benefiting from women reproducing the 
labour force without payment whilst serving as a cheap reserve 
army of labour. Marx claimed that a capitalist society needed a 
reserve army of labour firstly to depress the level of wages and 
secondly to act 
as a pool of cheap labour in times of expansion 
in order to lessen the competition between employers for more 
expensive existing labour. Women are assumed by many theorists to 
act as such a reserve army although Walby (1986a: 70-89) 
reviewing such theories shows that women's employment does not 
follow the patterns which would be expected if their 
participation is determined solely by economic theory. 
It has also been argued that women are necessary in a 
capitalist society to provide "a huge, hidden and essential 
economic -infra-structure" (Porter, 1986: 11). Deem (1978: 2) 
suggests that the sexual division of labour appears to be 
essential to the maintenance of capitalist societies. Later in 
her discussion (page 135) however she notes that the position of 
women in socialist countries is not much better than in 
capitalist countries despite educational efforts to improve the 
situation. Curthoys (1981) suggests that it is not essential to 
capitalism to have women do the unpaid jobs, merely convenient. 
Since there is not room for full employment, which would 
necessitate the state establishing childcare and other 
facilities, the cost of childcare and other social caring 
activities is centred mostly in the family. It is the interaction 
of capitalism and patriarchy which has produced the current 
separation of economic and household production and relegated 
women to the latter. 
2.2 Patriarchy 
Patriarchy is "a system of interrelated social structures 
through which men exploit women" (Walby, 1986a: 51). It is "a 
structure that gives some men power over other men and all men 
power over women" (Game and Pringle, 1983: 22). Patriarchy is not 
a new structure, nor is it confined to our modern capitalist 
society. It appears to be a "pan-cultural fact" (Grieve and 
Perdices, 1981: 26). This is referred to also by Eisenstein 
(1984) reviewing feminist research on patriarchy. What does 
appear to have happened is that the development of the capitalist 
system has gone hand in hand with an intensifying of a 
patriarchal family system and of a general patriarchal or male 
dominated society. This can be seen in the economic system which 
gives economic power to men by virtue of their earnings outside 
the home, which sees men occupying the majority of positions of 
power in society and which undervalues and underpays those areas 
of paid work which are undertaken by women. 
2.3 Interaction of Capitalism and Patriarchy in the Construction 
of Australian Society 
Australian society indeed appears to have embraced a 
patriarchal society more so than many other western countries, to 
the extent that it has an extremely sex segregated workforce^. 
The ideology of motherhood and women's economic dependency has 
meant that women's prime responsibility focused on the home, 
whilst men's prime responsibility has been concerned with 
economic production. Most women see their economic involvement as 
marginal to their home duties and thus they tend to be found in 
part-time jobs which fit in with family commitments. Forces in 
history appear to play a role in this development. 
Australian society had fewer established class structures 
last century than were prevalent in Britain, the country of 
origin of most migrants. The absence of an extensive industrial 
base and concentration on primary production allowed a more 
family centred economic production. This initially provided 
access for women to many previously exclusive male domains and 
for example resulted in women obtaining the vote much earlier and 
with less trouble than in other countries. Grimshaw and Willett 
(1981) claim that this was a consequence of the high value 
accorded to women's essential labour in colonial Australia which 
led to them being accorded a relatively high status. 
The early development of trade unions in Australia and their 
fight for reasonable male wages made it more likely at all levels 
^ See p. 26 
of society that the wife's role would be in the home. Barrett 
(1987) claims that the cheap labour of women and children last 
century was seen as a threat to the ability of male workers to 
bargain to improve their conditions. This has been clearly seen 
in Australia as industrialisation developed with trade unions at 
the turn of the century insisting that clauses be inserted in a 
wide range of awards preventing women from employment in many 
skilled areas (Ryan and Conlan, 1975). This represents an area of 
conflict between capitalism, seeking labour as cheaply as 
possible, and patriarchy, seeking to keep women subservient. It 
was only possible because men formed strong trade unions which 
had the power to effectively threaten employers with the 
withdrawal of labour. 
Grimshaw and Strahan (1982: 1-9) argue that the absence of a 
large pool of working class domestics in Australia militated 
against the development of a feminist inclined middle class 
pursuing the achievement of a less patriarchal society. Most 
feminist movements originated amongst women of the middle and 
upper classes whose servants allowed them the time and freedom to 
pursue greater equality with men. Grimshaw and Willett (1981: 
,154-155) claim that most women irrespective of their class were 
willing at the turn of the century to embrace 
"ideologies which stressed the importance of domesticity, the 
central place of children in the home, and of motherhood" 
and it was only since the second world war as industrialisation 
and the state invaded the family and eroded women's traditional 
roles that Australian women became aware that their family roles 
had become "trivial, stultifying and demeaning". 
2.4 The Socio-Economic Status of Women 
As a result of their removal from the means of production, 
women tend to be marginalised if not invisible in a lot of 
sociological research. Women's socio-economic status tends to be 
derived from their husband's or father's occupation or class; 
very rarely are women considered on their own merits. 
A number of factors influence the social class of people, 
the most common ones including wealth, education, occupation, 
kinship group, ethnicity and sex, (Nisbet, 1970: 188) but the 
factor which is used most widely as an index of socio-economic 
status is that of occupation. The assumption which is made in 
using occupation is that all men have some kind of occupation 
(Delphy, 1981). Porter (1986: 10) claims that this results in 
women being invisible because it is assumed that the male 
experience is universal. Some 50% of women fail to fit this 
assumption since they lack paid employment. The convenient way 
around this in the past has been to treat the family as an 
homogenous unit and to ascribe socio-economic status to women on 
the basis of a familial relationship. Delphy (1981) claims that 
this obscures the fact that women are part of a different mode of 
production, one which is not considered in classical Marxist 
theory since it provides no direct economic benefit. It also 
leads to inconsistencies when for example single women are 
classed according to their occupation but married women are not. 
Walby (1986b) argues that existing mechanisms of stratification 
do not treat women adequately, but alternatives suggested by 
feminists are at present no better. She points to the 
inconsistencies within the area of clerical work, an area 
dominated by women, which sees relatively unskilled office 
workers classed in the same group as the secretaries of 
executives. Mann (1986) also points to the difficulties of 
endeavouring to combine men's and women's occupations. Encel 
(1984) and Roberts (1981a) also perceive problems in current 
practises of occupational stratification and assigning socio-
economic class to women. Women it appears do not fit neatly as 
individuals or as a group into current sociological theories and 
m 
practices. 
2.5 Socialisation 
The question might then be asked, why do women accept and 
indeed appear to embrace a society which disadvantages them with 
respect to men? The answer quite simply is that they are trained 
to do so. This is what is usually called socialisation - fitting 
a person for the role they are to play in the society of which 
they are a member. If women are the subordinate members of a 
patriarchal society, then they must be socialised into that role 
from birth in order to maintain it (Eisenstein, 1984). 
"Socialisation is the transmission of behaviour, roles, 
attitudes and beliefs to the next generation ... Socialising 
agents hold stereotyped beliefs about sex-appropriate 
characteristics. Sex-role socialisation reflects expectations 
based upon these beliefs(Weinrich, 1978: 18) 
The socialising agents referred to by Weinrich include the 
family, the school, the peer group, the mass media and role 
models. 
2.5.1 The Role of the Family 
The family is the first socialising agent. When a child is 
born, the first question asked by most people is "Is it a girl or 
a boy?" and development of the child from that time onwards 
shapes the child to fulfil a male or female role. Even babies are 
dressed according to their sex, with some loosening in recent 
years. It is now socially acceptable for a baby girl to wear 
blue, but not for a baby boy to wear pink. Astin (1984) outlines 
the influence parents have in treating children by their sex, 
rewarding sex appropriate behaviour and modifying inappropriate 
behaviour. In the toys children are encouraged to play with, the 
independence they are granted, the activities provided by parents 
and the chores children are expected to perform, a distinction is 
made by most parents between boys and girls. 
"The evidence on socialisation ... suggests that, within the 
family and in the early years of schooling, boys and girls behave 
differently, acquire different skills and aptitudes, and are 
often treated by their families and other adults in sex-related 
ways" (Deem, 1978: 34). 
2.5.2 The Role of the School 
With the influence of family and to some extent the mass 
media in terms of the role models presented in children's books 
and from television, children enter school already aware of sex 
appropriate behaviour and gender associated occupations (Powles, 
1987: 9). The school has been seen in the past to be more rigid 
than society in general in its allocation of boys and girls to 
sex appropriate roles. The organisation of schools has tended to 
use gender as an appropriate division - listing girls and boys 
separately on the roll, providing separate play areas, activities 
and subjects and even allocating classroom duties on the basis of 
the sex of the child. This has served to reinforce other messages 
the students receive regarding the different roles of the sexes 
(Delamont, 1980; Sampson, 1981). Whilst an awareness of 
inappropriate use of gender in school organisation has developed 
with recent policies on equal opportunity and discrimination, the 
school remains an area which in many cases reinforces other 
messages. This is an area which is particularly relevant to those 
mature age women whose schooling took place under sexually 
regimented conditions. 
One area in which schools act to perpetuate occupational 
segregation is in the channelling of students into "appropriate" 
subject areas. There is a dearth of female students in science 
areas such as physics and in the higher levels of mathematics 
(National Data Base on the Education of Girls in Australian 
Schools). This places restrictions on female participation in 
many occupational areas (Education for girls^. The opting out of 
mathematics and science seen with girls has been the subject of a 
number of reports and government initiated action but there has 
not been a substantial increase in their participation. Chapter 3 
includes a discussion of some of the initiatives which have been 
undertaken. 
Many feminists (Lobban, 1978; Deem,1978) point to the 
"hidden curriculum" to explain some of the school's influence in 
the decision of many girls to opt out of non-traditional subject 
areas. Girls receive subtle pressures from their peers, from 
their teachers and from society in general to conform to sex 
appropriate behaviour. It has been shown that teachers spend more 
time dealing with their male students than with their female 
students, and are usually unaware of this bias, as shown in the 
researeh reported by Spender (1986). Doenau (1987) analysed a 
large number of research reports relating to teacher-pupil 
interaction. He reported that most reports showed that teachers 
spent more time with boys, and a few showed no difference. No 
report showed that teachers spent more time interacting with 
girls. However Doenau claimed methodological problems existed 
with the majority of studies and their results should be 
interpreted with care. It would still appear that it comes to be 
expected in the classroom that boys will play a more active role 
in interacting with the teacher. 
Boys also appear to play a more active role in the use of 
equipment. This has been seen clearly in the subject of Science 
where girls are often the passive observers of boys' activities 
(Kelly, 1987). Gill (1986) observed the use of computers in a 
school after a computing room was established and found that a 
need developed to allocate time for girls to have access to the 
computers, otherwise they were monopolised by the boys. As a 
result of all these factors the needs of the girls are seen to be 
subordinate to those of the boys, thus reinforcing the image of a 
patriarchal society. 
Even in interactions outside the classroom, behaviour is 
different. Harassment of the girls by the boys is an accepted and 
almost unnoticed daily experience (Education for GirlsK The 
acceptance of many of the staff of different standards of 
behaviour from boys and girls, allowing boys more noise and 
freedom, reinforces other subtle messages about differing sex 
roles (Bryson, 1984: 156; Sampson, 1981: 241). 
The staffing of the school frequently reflects the 
patriarchal nature of society, with men predominating in 
positions of power and women clustered at the lower levels. This 
provides girls with little in the way of powerful role models 
(Sampson, 1981: 246). 
2.5.3 The Role of the Peer Group 
Peer group pressure is often exerted to reinforce sex 
appropriate behaviour with children ostracised for failure to 
conform. In adolescence children are endeavouring to develop a 
sense of self and an understanding of where they fit in society. 
Peer group pressure at this time is likely to be extremely 
important in developing a stereotyped image of the role of the 
male and the female. Matyas (1985: 40-41) reviews the peer group 
pressures to conform exerted on teenage girls considering 
professional careers or taking science and mathematics courses 
and concludes that they are strong enough often to discourage 
girls from actually pursuing these courses. 
2.5.4 The Role of the Mass Media 
The mass media has a great deal of influence on children. 
Many children spend more time watching television than they do 
attending school. The message that children receive is that men 
occupy the prominent positions. Bryson (1984: 149-150) reported 
that in 1979 80-88% of lead characters or hosts on television 
were male, as were 80% of performers in advertisements. Whilst 
these figures would have changed significantly in the interim, 
their lasting effect on the socialisation of what are now mature 
age women should not be under-rated. Films tend to give 
prominence to men rather than women. In 1989 females occupied 
only 14 percent of leading roles (Wolf, 1990: 137). Leading 
actresses such as Meryl Streep claim that a woman at forty has 
difficulty obtaining roles whilst a man is usually in his prime. 
It has been only recently that attempts have been made to 
address the problem of sex role stereotypes in books. Many 
classic fairy tales for example rely on an active male who helps 
and in the end marries a relatively passive female, with the 
result that "they all live happily ever after". School textbooks 
tend to reinforce the image of boys as active and girls as 
passive particularly in mathematics and science (Bryson, 1984: 
149; Ives, 1984), although the emphasis in schools is now on non-
sexist, texts . However the cost of new textbooks means that for 
some years students will continue to be exposed to sex 
stereotyped role models in textbooks. 
2,5.5 The Importance of Role Models 
Role models are important in all aspects of the socialising 
process. The role the mother plays by setting an example of going 
to work appears to play a part in extending their daughters' 
perceptions of appropriate roles and careers for women. However 
Lavine (1982) argues that it may not necessarily be the fact of 
her mother working which influences a girl's choice, but the 
extent to which her mother is perceived as possessing power 
within the family structure. 
The actual significance of role models appears to be an area 
of dispute in the literature. Matyas (1985: 41-43) reports 
conflicting results when the importance of role models has been 
investigated. She suggests that more work needs to be carried out 
on how role modelling works. It appears it may be the ability of 
the student to see similar characteristics in themselves and the 
role model which is important. If this is the case then the 
characteristics of the role model rather than the mere existence 
of role models may be very important. Foster (1989: 37) claims 
that role models who are "vital, interesting and empathic" are 
most important in fostering career motivation. Without these 
characteristics the female role model is not effective. 
Roles presented in the hierarchical structure of the school 
may, as suggested earlier, play a role in reinforcing existing 
patriarchal structures, as may the relative absence from 
positions of power of women in society in general. Affirmative 
action strategy is attempting to address this problem. But even 
when women do manage to get to positions of power they are 
likely, according to Sampson (1983a), considering women in 
educational policy making, to 
"become stereotyped as biased in their reiteration of girls' 
and womens' issues. To argue women's cause is to be 
designated a 'women's libber', which many still use as a 
term of abuse. Those who are so designated in policy making 
circles run the risk of having their influence restricted, 
their arguments belittled, or being ignored altogether for 
senior appointments. Moreover, because it is necessary to be 
seen to be concerned with eguality (every committee should 
have a token woman or two) the same women are over-committed 
in membership of numerous committees and thus unable to 
achieve as much as they would wish." 
Perhaps we can say that unless and until women are to be found in 
significant numbers in positions of power in our society then the 
patriarchal society will continue. Women in power will merely be 
regarded as acting outside their normal role or acting as 
"honorary patriarchs". 
* 
2.5.6 Class and Socialisation 
Class plays a role which should not be dismissed in any 
discussion of socialisation. Socialisation pressures vary 
depending on the social class of the child. Whilst students from 
middle and upper class backgrounds have similar ideologies to 
those expressed by the school, for working class students 
schooling may be an alienating experience, irrespective of sex 
(Connell et al, 1982). It appears acceptable for middle class 
girls to seek to extend their studies and seek a career and they 
are often encouraged to do so by the school and by their parents. 
However the working class girl often finds herself under subtle 
pressure to leave school for work (Deem, 1978; Connell et al, 
1982). Sharpe (1976; 18-20) briefly outlines the development of 
the British education system this century which provided broader 
educational and occupational opportunities for middle class girls 
than for working class girls. Race also interacts with class and 
gender producing social pressures different from those 
experienced by the white middle class girl. 
2.6 The Maintenance of Patriarchy 
Socialisation is one of the most prominent methods of 
maintaining patriarchy. However there are many other 
institutional arrangements which act to maintain male power, 
three areas are considered below. 
2.6.x X^anguage 
The use of the term "man" to refer to both men and women 
keeps males prominent and females invisible. Despite the 
insistence by many that "man" is the grammatically correct term, 
Bryson (1984: 147) summarises research which indicates that for 
the majority of people "man" implies an adult male. Currently the 
use of non-sexist, gender-inclusive language is being encouraged 
to make women more visible. 
2.6.2 Housework 
The concept of the "housewife" has no social status of 
its own. As Daniel (1979: 78) found, "It depends on whose 
housewife she is." This is a recent historical phenomenon. 
Bryson (1984: 114) discussing the development of the modern 
patriarchal family in Australia mentions briefly the gradual loss 
of status of the occupation of housewife in British census 
reports. Housewifery was gradually redefined as a non-economic 
activity and dropped from the list of occupations. As mentioned 
previously (page 8) however there was a great deal of social 
responsibility associated with the position in Australia at the 
beginning of this century which has subsequently been reduced by 
the movement of government agencies into these areas. Feminists 
have also been accused of devaluing and branding as negative and 
worthless the life experiences of women who live within the 
traditional framework of housewife (Hooks, 1987: 71). These 
factors have contributed to the perceived loss of status, low 
self esteem and powerlessness of many women. 
The distribution of home work or household duties has fallen 
most heavily on the females in the family, even when these hold 
down full-time jobs. Hartmann (1987) reports the results of 
studies which indicate that women total more hours per week 'of 
all types of work than men. When the woman is employed the number 
of hours she spends on housework decreases but this appears to be 
a result of rationalisation of the work needed since the amount 
of time spent by the husband on housework does not increase 
substantially. The prime responsibility of the woman for the work 
carried out in the home is not related to the economic system, as 
Hartmann reports of a study of women in the Soviet Union where up 
to 90% of women work but still do the main share of the 
housework. She maintains that the allocation of housework to 
women and the refusal of men to increase their participation 
substantially is another instance of the methods by which a 
patriarchal society is maintained. 
There are some indications that this is changing. Bryson 
(1984: 137-138) reports studies which found numbers of families 
in which the father was the prime care giver or in which shared 
care arrangements were well established. She does point to the 
need to take care in interpreting these results as such 
arrangements may have been omitted from or ignored by earlier 
social research. The traditional pattern however is still that of 
the women^ regardless of her employment, having prime 
responsibility for tasks associated with managing the household. 
2.6.3 Comparative Worth and Deskilling 
Where women have entered the economic area, the types of 
work they do and the skills they possess tend to be undervalued. 
Indeed in some occupations deskilling has occurred, where women's 
work has been redefined as less skilful and thus of less ecdnomic 
value (Game and Pringle, 1983). The concept of comparative worth 
has been developed to provide an opportunity to redefine 
occupations. However as late as 1985 the Australian Federal 
Tribunal refused to accept the concept of comparative worth when 
fixing the award wages of occupations dominated by women 
(Mumford, 1989). 
The concept of comparative worth while sound in theory has 
been challenged in practise by many writers. There are problems 
with the methods used in job evaluation, an essential part of 
defining comparative worth. Burton et al (1987) studied job 
evaluation in a CAE. They found that the technical skills that 
women used in carrying out their work were often downplayed and 
the emphasis instead was placed on their "feminine" social and 
nurturing skills, with a resultant low skill classification and 
hence low salary being allocated to the job. O'Donnell (1984: 18) 
looked at the skills and classification levels of some women's 
jobs compared to men's and found that the level of skill appeared 
to be ignored, apparently on the basis that such skills as 
nurturing and caring for children came naturally to women because 
they were women. 
Male dominated trade unions have in the past acted to keep 
women out of traditional male work areas. Walby (1986a), 
investigating the exclusion of women from certain occupations in 
Britain, argues that men were successful in some areas of work, 
such as engineering, because they had strong well organised 
unions which fought employers on the access of women to thei'r 
work and won. In other areas which were less well organised and 
seen as less important to the maintenance of a strong industrial 
base, such as clerical work, women were able to make considerable 
inroads. 
Reskin (1991) claims that the ability of men to restrict 
access to certain types of work and to determine job 
classification is an aspect of the process by which dominant 
groups manipulate the system in order to remain dominant. In this 
case it is an example of men striving to maintain dominance in a 
patriarchal society by limiting women's access to economic 
benefits. 
62.7 Women and Power in Society 
The central question then comes down to : what sort of power 
do women hold in our society? As has already been mentioned the 
assumed role for many women is that of housewife - a role which 
has been progressively devalued with the development of the 
capitalist system until what little status it does possess is seen 
to be dependent on the status of the male head of the household. 
Women have greater status and power in the family and in society 
at large when they are able to contribute to its economic 
production (Pateman, 1987). But, in a capitalist society which 
concentrates most economic power in the hands of the employers, 
men are still able to assume power. In the patriarchal society 
which has developed along with the capitalist system, men have 
power over women. 
The result of all these factors is that women see themselves 
as relatively powerless in comparison to men and tend to have low 
levels of self esteem. This is seen in high school students in 
their attitudes towards examination performance. Boys are more 
likely to blame external factors such as a bad paper, poor 
teaching etc for a poor performance, but cite their own ability 
for a good performance. Girls are more likely to blame their own 
lack of ability, even though external factors may have contributed 
significantly to a poor performance, but credit external factors 
such as an easy paper for a good performance (Foster, 1989; Licht 
and Dweck, 1983) . The self esteem of girls appears to decrease 
with years of schooling ((Schools Commission, 1975) and also 
appears lower in girls attending co-educational schools than those 
attending single sex schools (Gill, 1986). 
Women who work tend to identify themselves by means of their 
jobs, as a sense of self worth (Game and Pringle, 1983) . Martin 
(1988) studied the motivation for mature age women returning to 
study. For many of them the goal was not necessarily a job but a 
piece of paper that gave them qualifications and hence status of 
some sort in the eyes of society. Some saw themselves as 
students - a big step up from just being housewives. This is 
certainly an indication of the poor status and lack of power 
possessed by those women whose main focus is the home. 
2.8 Conclusion 
It can therefore be seen that the interaction of the economic 
system of capitalism with the social system of patriarchy has 
produced a situation where women wield very little of the social 
and economic power in our society. This is reflected in the jobs 
that women do and in the level of education which they attain. 
Chapter 3 Women, Work and Education 
As the preceding chapter has shown, historically women in 
Australia have had relatively low levels of participation in the 
workforce because they were expected to take the role of 
"homemaker". However the participation of women in the work force 
has increased substantially in the last few decades from 
approximately 36% in 1966 (Pocock,1988: 1) to 52.7% of all 
females in 1991 (A.B.S.,1991). Women now make up 41.2% of the 
work force (Women's Bureau, 1990b). 
The explanation of this change in participation rate is due 
to several factors. It is suggested that one of the most 
important of these is the changing life patterns of women. Women 
are marrying younger, having fewer children and hence having more 
time to find alternatives to the traditional role of wife and 
mother. Another factor is finance. Many families are finding that 
a single income is insufficient to meet their financial 
commitments; and the growing rate of divorce has left a large 
number of single parent families, usually headed by a female, 
dependent on welfare payments as their major source of income. 
Many women are therefore turning to work to provide them with an 
additional or adequate income. 
3.1 Women^s Participation in the Workforce 
When the nature of women's participation in the work force 
is examined it can be seen that women are not participating in 
the same way as men. Whilst 36.5% of women in the workforce were 
in part-time positions, only 7.4% of males were part-time. 
Women's wages were 65.7% of men's; this increased to 78.9% when 
only full-time adult employees were considered (Women's Bureau, 
1990b). This is still below the ideal of equal pay enshrined in 
legislation in 1974. The explanation lies partly in the clustering 
of women in the lower paid occupations and at the lower end of 
career paths; and partly in the problems of applying the concept 
of comparable worth to women's jobs, as mentioned on pages 21-22 
and also referred to by the Women's Bureau (1990a) in a paper on 
Occupational Segregation. Many of the factors contributing to this 
have to do with the socialisation pressures on women and their 
role as having prime responsibility for the care of the home and 
family as already mentioned. Women choose part-time work because 
it fits in with the family. Women have interrupted careers due to 
childbirth and child rearing. Women choose not to advance in their 
careers because their time is already committed to the family. 
3.2 Occupational Segregation in the Workforce 
Australia has one of the most sex segregated workforces in 
the world in terms of the types of jobs done by men and women.^ In 
May 1989, approximately 85% of employed women were in five main 
industries - community service(health, education and welfare); 
wholesale and retail trade; finance, property and business 
services; recreation, personal and other services 
(hospitality, hairdressing) and manufacturing. Men were spread 
2 Schools Commission Girls, School and Society 1975; 
Women" Bureau, DEET, 1987 
more evenly across the 12 industry divisions^. Two occupation 
groups, clerks and sales and personal service workers contain 
nearly 55% of the female workforce^, but only 31% of the total 
workforce (Women's Bureau DEET, 1990a). 
A contributing factor is that as women enter the workforce 
in greater numbers, they are entering these traditionally female 
areas at a greater rate than they are entering the workforce as a 
whole. This, according to a statistical analysis carried out by 
Karmel and MacLachlan (1986), appears to be increasing the sex 
segregation of the workforce. A Women's Bureau paper (1990b) on 
women in the labour market indicates the greatest growth in 
employment to 1989 was in industries traditionally employing more 
females than males, and that more females were entering the 
workforce than males. 
3.3 Participation of Women in Education 
The limitations on the types of jobs women choose is partly 
determined by the socialisation pressures to which they are 
subjected. This is reflected in the lower educational levels of 
women and the types of subjects studied at school, which restrict 
the career choices of women. In the 1970s this became a concern 
at government level with reports such as Girls, School and 
Society investigating the ways in which low retention rates, poor 
subject choices and sex role socialisation limit the career 
choices of girls. As a result strategies were introduced to 
^ See Figure A 1.1 in Appendix 1 for more information 
^ See Figure A 1.2 in Appendix 1 for more information 
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improve the education of girls and to encourage girls into non-
traditional work areas. 
As a result of government initiatives, more girls now remain 
at school until year 12 than boys. However when total 
participation of all boys and girls over 16 in all forms of 
education is considered, it has been found that boys still 
outnumber girls (Office of the Status of Women, 1984). Boys 
appear to take advantage of alternatives to school such as 
apprenticeships which are less readily available to or taken up 
by girls. The higher unemployment of girls may also play a factor 
in girls remaining at school. Girls are still under-represented 
in many subjects especially the technical subjects such as " 
engineering science, in the higher levels of mathematics and in 
science areas such as physics (New South Wales Ministry of 
Education and Youth Affairs, 1988). 
Whilst girls are now obtaining better educational 
qualifications, many mature age women seeking to re-enter the 
workforce or to upgrade their qualifications find their poor 
educational background a handicap. Currently, 41.6% of women aged 
25-34 years have not completed high school compared to 31.7% of 
men of the same age. This rises to 58.8% of women aged 45-54 
compared to 38.7% of men (Office of the Status of Women, 1991). 
At all levels of education, the participation of women has 
increased. Women now represent close to 50% of undergraduates in 
universities (Powles, 1987). However when areas of study are 
considered the main areas of increase have been in the 
traditional female areas of humanities and education. There have 
been increases in the non-traditional areas, but these have been 
outstripped by the increases in the traditional fields. 
3.4 Rationales for Alterjpg the Career Destinations of Women 
3.4.1 The Economic Rationale 
The perceived need to broaden the educational and career 
pathways taken by girls and women has a number of rationales. 
Most government reports use the argument that by not educating 
women to their full potential society is harming itself. In 
economic terms, half the population is being under-utilised and 
this represents a waste of potential resources. This does depend 
on the definition of economic use. Currently the Office of the 
Status of Women (1991) is investigating the contribution made to 
the Gross National Product by housework and voluntary community 
service. 
It can also be seen that despite the financial need for many 
women to work, women are being denied access to equitable 
economic rewards because of the educational qualifications they 
possess, the type of work they do and the need to balance work 
and family commitments. 
3.4.2 Counter-Sexism 
Proponents of counter-sexism argue that action designed 
solely to improve the economic position of women is insufficient. 
All individuals should have the right to maximise their own 
potential irrespective of sex, race or any other condition. They 
argue that presenting girls and boys with stereotyped sex roles 
hampers the development of both sexes. Counter-sexism stresses 
that any programs developed need to target boys, girls and 
society at large. This is the position taken by many feminists 
(for example, Blackburn, 1986; Deem, 1978; Sutherland,1981). It 
is difficult to consider overcoming the effects of a patriarchal 
society without educating all to the realities of such a society. 
3.4.3 Unemployment and Technological Change 
Another more pragmatic reason for widening women's career 
choices is the high rate of unemployment suffered by women. 
Women, particularly teenage girls have tended in the past to have 
higher levels of unemployment than men. This does not appear to 
be the case at present. The unemployment rate for women was "9.8%, 
for males 10.5% in September 1991. For teenagers the unemployment 
rate was 22.4% for girls and 23.3% for boys (Australian Bureau of 
Statistics, 1991). 
The unemployment rate of teenage girls may however be masked 
by the fact that girls stay at school longer than boys, are 
undertaking more full-time post-school education and are more 
likely to undertake part-time work where it is available 
(O'Donnell and Craney, 1981). The actual unemployment rate for 
women may also be much higher than the figures may show due to 
hidden unemployment, particularly amongst married women. The 
present recession may also mean that many women have temporarily 
ceased to look for work which is not available. Evidence suggests 
that women are far less likely to register with the Commonwealth 
Employment Service than men, especially if they are seeking part-
time work (Women's Bureau, DEET, 1990b). Pocock (1988: 5) 
suggests that the actual unemployment rate of women may be as 
great as three times the official rate. 
Contributing to this is the fact that many female dominated 
work areas appear to be those most in danger of contracting due 
to the impact of technological change (Poole, 1984; Earley, 
1981) . For example, the typing pool has mostly gone, replaced by 
a smaller number of workers using word processors (Sampson, 
1983b). It then becomes important to broaden the career choices 
of women in order to provide them with the possibility of work in 
their chosen field in the future. 
3.5 Strategies for Broadening the Education and Work Choices of 
Women 
Despite the development of equal education and employment 
opportunity policies and programs at government levels over the 
last 15 years, very few gains have been made. Most strategies 
focus on the education of girls and rely on removing stereotyped 
textbooks, actively encouraging girls to consider a wider range 
of careers and providing role models where possible through 
affirmative action procedures. 
3.5.1 Women in Science and Mathematics Courses 
There has been an emphasis on encouraging girls to do more 
mathematics and science at school to broaden their career choices 
and to increase the number of women (and hence role models) in 
science areas. Some improvement has been seen. Girls now make up 
between 20 to 36% of students attempting the highest level of 
mathematics at the Higher School Certificate, depending on the 
state^. Girls are 20-30% of the candidates for Physics, but they 
are between 60 and 72% of candidates sitting for Biology (NSW 
Ministry of Education and Youth Affairs, 1988). Girls still are 
not choosing science and mathematics courses at the same rate as 
boys. The lower levels of mathematics and the lack of the 
physical sciences restricts the courses girls can pursue upon 
leaving school. 
What does not appear to be reached is girls' interest. 
Barnes et al (1984) claim that girls' interest needs to be 
aroused for them to take a subject but interest is less important 
in boys' selection of subjects. Many girls do not appear to "be 
interested in science, and even those who perform well in the 
physical sciences tend to opt out of them at the higher levels. 
Hill and Pettus (1990) also reported that interest was a critical 
variable in the decision of women to select science based 
courses. Kelly (1987) claims that the major problem is the way in 
which science is presented to girls. She claims that science 
tends to be presented as impersonal, relating to things which 
appeal to males, with a preponderance of male practitioners and 
male examples. Smail (1987) points to the need to start with 
girls' interests and relate science to those interests, and to 
make science more people and society oriented, a point also made 
^ The exception is the ACT where girls make up 48% of 
students at the highest level. However a greater proportion of 
ACT students attempt the higher levels of mathematics and fewer 
lower level courses are offered. 
by Harding (1987/8). 
The Girls Into Science and Technology (GIST) program in 
England was a school-based action research program designed to 
address sex stereotyping at the school level and thereby to 
increase the number of girls taking science in the higher school 
years. The results showed, according to Whyte (1985), that whilst 
the attitudes and beliefs of the children in the study changed, 
very little change was observed in their subject choices. 
Another difficulty pointed to by Carss (1988) is that 
government concern with the dearth of women in science fields is 
occurring at a time when science is seen as an occupation with 
low economic rewards and universities are having difficulties in 
filling their science quotas. Men appear to be moving into the 
better paid fields of commerce, business management and 
information technology. As yet few initiatives have been 
developed to encourage women enter these fields. Carss is 
sceptical of the rationale behind government moves to push women 
into science at this time. 
3.5.2 Women in Non-Traditional Work Areas 
The Who^s That Under the Hard Hat Campaign in the Hunter 
Valley in the early 80s targeted the whole society in an attempt 
to increase the number of women in trades. The results were 
mixed. The campaign was successful in increasing the number of 
women in non-traditional apprenticeships. However most young 
women took the apprenticeships after a period of unemployment 
rather than as a first choice (Moran, 1986). As the recession 
deepened however and funding for the program was reduced the 
number of women entering apprenticeships declined. Johnston 
(1989) studied women in non-traditional occupations and found 
that many entered apprenticeships after a period in the workforce 
where they had gained in self confidence, in skills and developed 
an awareness not only of wider options but also of labour market 
problems. 
Employers appear to be reluctant to employ women in non-
traditional fields. A study by Calvert (1980) found that 
employers in Victoria used such excuses for not employing women 
as a lack of facilities for women; that girls were likely to 
distract the [male] workforce; that the work was too dirty/too 
heavy for women and that the men wouldn't stand for it. O'Donnell 
(1984: 48) suggests that economic reasons may also play a part in 
the reluctance of employers to employ women. 
"The employer is reluctant to lose the cost of training 
the female apprentice either because she suddenly finds 
true love, marriage, and motherhood, or because she can 
no longer face the sexual harassment from males in the 
workforce." 
She suggests that removal of much of the costs of training from 
employers may increase their willingness to employ females. 
Other, programs such as the Tradeswomen on the Move programs 
in Western Australia and Queensland and the LINK program in New 
South Wales provide girls with information, role models and some 
understanding of the possibility of working in non-traditional 
areas. 
3.5.3 Other Policies 
A range of other policies and programs to improve the 
educational and work opportunities of women have been established 
by governments. However their implementation at school level has 
been of limited impact. Foster (1987) claims that these programs 
lack effectiveness because they fail to consider the 
psychological aspects of learning such as self esteem, confidence 
and identity formation. She suggests curriculum reforms which 
which would take into account many of these factors. Sampson 
(1983b) evaluated transitional educational programs in all states 
and found that policies to provide effective schooling for women 
and girls were not being effectively implemented in schools.* This 
was often due to poor resource provision. 
What these three areas appears to be showing is that whilst 
girls may be aware of the increased range of jobs available to 
them and many may indeed be interested in non-traditional work 
and study areas, many still feel constrained to work within those 
areas and careers which are socially acceptable and possible 
(Powles 1987; Poole 1984). Cockburn (1985: 13) says : 
"But we have to acknowledge women's reluctance to take 
up technical careers. It does not spring from 
inadequacy or lack of interest, but from a keen 
perception of the costs involved : isolation, 
discomfort, harassment, and, often, wasted time and 
energy." 
Ethington and Wolfle (1988) found that women saw the study of 
science as appropriate for women in general but not for 
themselves. Foss and Slaney (1986) found that women were prepared 
to choose more non-traditional careers for their daughters than 
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for themselves. Women are aware of the greater range of work now 
open to then but it appears that socialisation pressures are 
still acting to constrain their choices and reduce the breadth of 
their participation in the workforce. School based programs 
appear to be of limited effectiveness when poorly resourced and 
not matched with education of the wider community. Funding must 
be maintained at adequate levels to allow these programs the 
possibility of success. 
3.6 Conclusion 
It can be seen that women, particularly mature age women 
trying to re-enter the workforce or to improve their 
qualifications for a job are at a disadvantage. Their poor 
educational background, relative lack of training and social 
constraints tend to restrict them to work in areas traditionally 
dominated by women, areas under threat by technological change. 
Attempts to broaden the career choices of young women have met 
with limited success and it appears likely that programs designed 
to meet the needs of mature age women may also be limited in 
effectiveness unless social constraints can be overcome. 
Chapter 4 Women and the Technical Education System 
The position of women in education and employment has been 
seen to be one of restriction to limited areas of work and low 
levels of education excluding those subject areas feeding into 
traditional male work areas. A contributing factor in this has 
been women's limited access to the main trade training 
institution, the technical education system. 
4.1 History 
The technical and further education system was founded on 
the provision of theory courses for (male) apprentices. As a 
result the system has always been oriented towards the training 
of men in trade courses. Women have to a large extent been * 
marginalised in the system, so much so that the official history 
of one hundred years of technical education in New South Wales 
(Spanners, Easels and Microchips) contains no references to the 
participation of women students or to the pioneering work of 
establishing technical courses carried out by many women 
teachers, despite evidence of their presence in photographs. 
4.1.1 Early Days 
Technical education in New South Wales began with the 
establishment of a Working Men's College in 1878 in response to 
the need to provide a theoretical background for apprentices in 
addition to the practical training they obtained on the job. The 
college provided a wide variety of vocational, hobby and general 
courses. In 1883 control of the college passed to the Board of 
Technical Education and it became Sydney Technical College. At 
this time the Board decided to provide practical workshop 
instruction as well as theory classes. 
The staff and courses were organised into 13 Departments : 
Agriculture, Applied Mechanics, Art, Architecture, Geology, 
Chemistry, Commercial Economy, Mathematics, Music, Elocution, 
Pharmacy, Physics and Domestic Economy. Women were able to enrol 
in any course and made up between 20 and 25 per cent of students 
in the early years ("As We Were"). Women enrolled in a wide 
variety of subjects such as drawing, sanitation engineering, 
chemistry, physics, dressmaking and mineralogy^. 
In 1889 the Board was abolished and a Technical Education 
Branch of the Department of Public Education was established. 
This subordinate position within the department and lack of 
direct access to the relevant minister was to last until after 
the second world war. It contributed to a low level of public 
funding and a low public profile. Even today Tafe funding per 
capita remains substantially lower than other tertiary 
institutions (ACOTAFE,1975). 
Women contributed substantially to the early courses offered 
by the technical education system. A vigorous Department of 
Domestic Economy was established. Dressmaking was extremely 
popular, possibly because it provided training for employment. 
Many women were employed as teachers, often pioneering technical 
education in the country as circuit teachers. One teacher of 
^ See Table A 1.1, Appendix A for the full range of subjects 
undertaken by women in 1904 
dressmaking in 1905 travelled 450 miles weekly between Goulburn 
and Cooma, teaching classes in different towns. It was the 
existence of these Women's Handicraft classes which provided much 
of the expansion of the technical education system in the early 
years (Cobb, 1983). As salaries were low it was usual to 
supplement them from the fees charged to students. Indeed it was 
possible for a teacher to establish a class and then apply to 
Head Office for registration and the cost of essential equipment, 
if the class flourished. 
Women, although not originally envisaged as substantial 
users of the technical education system, found that the technical 
education system provided an alternative source of education to 
more traditional forms, with a much wider range of subjects 
available, and they enrolled in large numbers. Many obtained 
teaching qualifications through the technical college and it also 
provided a source of employment for many women. 
4.1.2 Re~organisation - the first and second world wars 
The Knibbs-Turner Report of 1905 was to have profound effect 
on the education of women in general and on their participation 
in technical education in particular. The first stage of its 
implementation was the restructuring of the school system, with 
prescribed pathways of study, including technical or trade 
schools feeding into the technical colleges. The report also 
established domestic science as an official and virtually 
compulsory subject for girls, despite protests from many areas 
including parents (Kyle, 1986). 
Once the re-organisation of the school system had been 
undertaken, the second stage was the re-organisation of the 
technical education system. Until 1913 people had been able to 
attend any technical education class offered. There were no pre-
requisites or requirements to study subjects in any sequence. In 
1913 entrance standards were set for many courses, organised 
courses of study were established and a requirement was placed on 
students in trade course that they be employed in the relevant 
trade. Part of the rationale was to streamline courses, make them 
more vocational and to remove the "dilettante" who took odd 
courses ("TAFE - Barometer of Change"). 
The result was to effectively prevent women from • 
participating in trade courses, especially at a time when 
legislation had also been enacted preventing women from obtaining 
employment or apprenticeships in most trade areas (Ryan and 
Conlan, 1975). Overall the number of students attending courses 
dropped from around 16 500 in 1912 to 7 219 in 1915 ("Things as 
They Used to Be"). 
In the 1930s in response to the effects of the depression 
and the proliferation of private colleges, full-time commercial 
and non-trade technical courses were established to help provide 
the unemployed with skills. This became another avenue by which 
women participated in the technical education system. 
The second world war saw many women undertake trade training 
in order to replace the men who had gone into the army. However 
at the end of the war this training mostly ended, with women 
encouraged to return to either traditional female areas of work 
or the home. Many short term and interest courses proliferated in 
this period, attracting a wide range of students. 
4.1.3 Recent Developments 
In 1973 the Kangan Report on technical and further education 
in Australia was released. This was to have a profound effect on 
the technical education system nation-wide. Technical education 
was to have an added dimension - that of further education. The 
report recognised that changing technology meant that recurrent 
or life-long education was needed and the technical education 
system was the best system for providing this type of education. 
In addition, the report was critical of the low level of 
participation in TAFE of many disadvantaged groups such as women, 
the disabled, rural communities, people of non-English speaking 
background and aborigines. The report stressed the changing 
nature of women's participation in the workforce and suggested 
that problems such as hours of attendance, childcare, amenities 
and the psychological and emotional problems of mature age women 
in the same class as younger students be addressed. 
The Richardson Report, which followed the Kangan Report, 
stressed the need for special courses to assist the entry of 
women into traditional male areas and the need for special 
bridging, preparatory and refresher courses for mature age women 
seeking to enter the workforce. 
In New South Wales this led to the name of the Department of 
Technical Education being changed to the Department of Technical 
and Further Education in 1974, and in June 1981 to a policy 
statement on Equal Opportunity in Tafe. This was followed by the 
establishment of a Women's Co-ordination Unit in 1982. The unit 
developed and supervised the implementation of specific programs 
targeted at women. College based regional women access co-
ordinators were appointed to oversee women's programs, implement 
Equal Educational Opportunity and sexual harassment policies and 
oversee childcare provisions in their region. By 1987 fourteen 
college based childcare centres had been established with the 
assistance of the Women's Co-ordination Unit, providing childcare 
for women who might otherwise be unable to attend a TAFE course 
(Women's Co-ordination Unit, 1987). 
The Unit was involved in the development and implementation 
of a wide range of courses'^ designed to assist the entry of 
women into technical education and to improve their education. Of 
particular importance was the New Opportunities for Women (NOW) 
course which was later duplicated in part or whole in many other 
states. This course was an access course designed to assist 
mature age women back into the workforce or into study. Specific 
variations existed for women from a Non-English Speaking 
Background, for the hearing impaired and for aboriginal women. 
In 1988 with a change in government the Women's Co-
ordination Unit was reduced in size and power. Women's Access Co-
ordinator positions were abolished and their responsibilities 
fragmented into a number of college based positions. For example 
For details of courses offered see Appendix 2 
the position of Women's Strategy Officer was created with a three 
hour release time from face-to-face teaching to implement the 
Women's Education and Training Strategy at a college level 
(Department of TAFE, NSW, 1989), 
Along with this went the "mainstreaming" of the New 
Opportunities for Women course. The NOW course provided women 
with a Statement of Attainment upon completion, and it did not 
have formal articulation to other courses. NOW courses were run 
by and financed through the Women's Co-ordination Unit. This made 
them independent of the normal college hierarchy and the 
competition for funding which can occur at a college level 
between courses. Mainstreaming placed the course, now called * 
Career Education for Women (CEW), in the School of General 
Studies, subject to approval by the college hierarchy and in 
direct competition with other courses for funding. The structure 
of the CEW course and its articulation is discussed further on 
page 55. 
4.2 Barriers to Women's Participation in TAFE 
The Kangan report identified a number of barriers to the 
participation of women in many TAFE courses and suggested that 
these problems be addressed. Pocock (1987, 1988) reviewed the 
position of women in TAFE and found that barriers still existed 
which limited the participation of women in TAFE and that little 
progress had been made in overcoming them. 
4.2»1 Childcare 
There is a lack of available and low cost childcare. Whilst some 
colleges now provide college based childcare and other have off 
campus child care facilities, the majority (78% Australia-wide) 
of colleges have no facilities (DEET, 1991). in NSW childcare 
fees were substantially increased in 1989 making them less 
affordable to students, particularly those paying full fees and 
coping with other financial difficulties. Childcare for Tafe 
students is an area currently targeted in the Department of 
Employment, Education and Training's Commonwealth programs and 
priorities (DEET, 1988). One area which is not under 
consideration is the provision of childcare for school age 
children. This is necessary when school and TAFE holidays do not 
coincide, on "pupil free" days and outside of school hours."Many 
women are unable to attend TAFE classes because of the lack of 
affordable childcare for school age children as well as pre-
schoolers . 
4.2.2 The College environment. 
In many, particularly trade centred colleges, the student 
population is dominated by young Anglo-Australian males. There is 
still a lack of facilities for women in traditional male areas. A 
study by Kyle et al (1990) found that many male trade teachers 
resisted the idea of women in their classes. Pocock (1988) found 
that many trade teachers saw no reason to change their classroom 
management or teaching style to accommodate women. Posters of pin 
up girls and graffiti may also make the college appear 
unwelcoming. Attempts have been made to overcome this by removing 
offensive pictures, by attempting to place women apprentices in 
the same class and by providing home rooms and women's rooms in 
colleges. 
4.2.3 Sexual harassment. 
Various forms of harassment occur with women most frequently 
encountering verbal harassment. Whilst policies and programs have 
been developed to educate both staff and students in what 
constitutes sexual harassment, progress in eliminating some of 
the less direct forms has been slow. 
4.2.4 Course Structure 
The structure of courses within the college can also be a 
problem. Timetables may not suit the family needs of women with 
young children and inadequate access to low cost before or after 
school childcare. Enrolment procedures have in the past been time 
consuming, involving queuing for hours to enrol in popular 
courses, although modifications to enrolment procedures in recent 
years have reduced the time required to enrol. Courses are often 
structured so that only full-time courses are run during the day 
and part-time courses at night. This may not suit a woman who 
does not have the time to do a full-time course, but finds 
attendance at night impossible. In addition many courses in 
traditional female work areas are targeted at the school leaver 
and few short refresher or upgrading courses are available for 
the women desiring to return to work. Most women's access courses 
endeavour to meet student needs in this area. However little 
change has occurred in most other courses. 
4.2.5 .Student Counselling Services 
Access to student counselling is seen as important to both 
mature age women and men. NSW has had a good record in this area. 
However counselling services in NSW are currently under threat 
with moves to down grade Student Counsellors to Course 
Information Officers who will be unable to offer the social 
counselling, evaluating and referral services currently done by 
counsellors. 
4.2.6 Location of Colleges 
The location of many colleges presents difficulties to people who 
lack private transport. The Richardson Report (1975) argued for 
greater decentralisation of courses to make them available to the 
rural community and to other groups such as women who lack the 
mobility often needed to be able to attend the courses they wish 
to do. Under present rationalisation schemes in NSW, courses are 
being centralised as a cost effective measure rather than 
decentralised. 
4.2.7 Finances 
Finances play an important role in women's participation in 
TAFE. Many women attend in order to upgrade their gualifications 
and obtain a job. Until 1989 TAFE attendance in NSW was free, but 
most subjects had textbooks and eguipment which had to be 
purchased. In 1989 an administration fee was charged on all 
courses, which has increased each year. In 1990 the fee ranged 
from $60.00 per semester for short and certificate courses, to 
$400.00 per year for diploma and associate diploma courses. 
Exemptions have been provided to those on low incomes. 
The result was that the total number of students decreased by 
17%, with women decreasing by 18.8% in 1989 (Department of TAFE, 
NSW, 1989). 
Table 4.1 Total Enrolments in NSW TAFE Courses, 1988-1990 
Year Total Enrolments Per cent Women 
1988 474 051 50.4 
1989 393 361 49.3 
1990 368 619 47.5® 
Sources : Department of TAFE, NSW, Annual Report.19 89  
TafeCom, NSW, Annual Report.19 9 0 
Table 4.1 shows the changing enrolments for the years 1988 to 
1990. Quite clearly women were more affected than men by the 
imposition of the administration charge. As well, whilst the 
number of women and total students dropped, the number of 
enrolments in apprenticeship trade courses increased by 3% in 
1989 and 5.5% in 1990. 
In 1990 exemptions were granted on a quota system by 
college, so that once a college had exhausted its quota no 
student, no matter how deserving could obtain an exemption. From 
1989 the Career Education for Women course attracted a fee, which 
according to Powles (1990) resulted in a reduction in the number 
of married women enrolling in the course. In 1991 the fee for 
Women's Access Courses was removed. 
Women often have financial difficulties whilst studying. For 
® The method of determining enrolled students changed this 
year which is thought to have produced a drop in numbers. 
many single or sole parents and those on low incomes, Austudy is 
available to assist, but only if they are studying full-time. 
There is no assistance available for women who are studying part-
time in order to balance home and study commitments. No 
assistance is provided for married women whose family income 
exceeds the guidelines, but who have no money of their own and 
who may face family disapproval or hostility when endeavouring to 
return to study (Holroyd, 1987), a fact also noted by Powles 
(1990) . 
4.3 Women^s Current Participation in TAFK 
4.3.1 Women Students 
As Table 4.1 shows, women are now found in almost equal 
numbers in TAFE. However when the types of courses are considered 
it can be seen that women are clustered in certain areas and in 
the lower level courses. According to Pocock (1988), the concern 
is not so much the level of women's participation in TAFE, which 
is close to 50%, but the quality. 
Out of the 25 teaching schools in 1989, women students made 
up less than 10% in 7 schools (Applied Electricity, Automotive 
and Aircraft, Electrical Engineering, Engineering Trades, 
Mechanical Engineering, Plumbing and Sheetmetal, and Vehicle 
trades). They comprised less than 15% in two other schools 
(Building and Civil Engineering). Conversely, men students made 
up less than 10% in only one school (Fashion) and less than 15% 
in one other (Office Administration)®. 65% of all female 
® See Table A 1.2, Appendix 1 for full details. 
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enrolments in 1989 were in four schools - Business and 
Administrative Studies, Fashion, Office Administration and 
General Studies (which runs basic education, educational 
preparation and childcare courses). 
Women are also clustered in basic, preparatory and 
enrichment courses. These courses are used by women to improve 
their educational backgrounds but few provide any formal 
qualifications recognised by employers. There is a need here to 
provide more recognition of the skills women accumulate by 
undertaking these courses. Women also represent the greatest 
percentage of students in certificate courses other than trade. 
They comprised only 35% of students enrolled in Diploma and ' 
Associate Diploma courses^®. 
4.3.2 Women Staff 
The actual number of female teaching staff is not provided 
in the Annual Reports. According to the 1988 TAFE Annual Report 
there were 3 916 women (38%) employed out of a total of 10 224 
full time positions. This is made up of 6 706 teaching positions 
and 3 518 public service staff. Since many of the public service 
positions are in clerical and cleaning, the actual number of 
female teaching staff is below 38% Additionally women make up a 
large percentage of the part-time teaching positions. 
The distribution of female staff across schools is uneven, 
closely reflecting the numbers of students. Four schools have no 
female staff (Civil Engineering, Footwear, Maritime and Aviation, 
For more details see Table A 1.3, Appendix 1 
and Plumbing and Sheetmetal)^^, another nine schools have less 
than 10% female staff. Only three schools have less than 10% male 
teachers ( Fashion, Office Administration and Catering and 
Nutrition Management) and no school is entirely without male 
s t a f f A d d i t i o n a l l y , the higher grades in both the teaching 
and the Public Service sector are dominated by males. Whilst this 
is slowly changing due to EEO policies, there is still a long way 
to go. 
4.3.3 Other Contributing Factors 
One of the contributing factors to the clustering of women 
students in lower level courses is, according to Pocock (1988), 
the lack of courses at post-initial training levels in those 
areas regarded as traditionally female. This disadvantages women 
seeking to have their skills recognised in the workplace and may 
contribute to the lack of recognition of the amount of skill 
entailed in many work areas traditionally dominated by women. 
Added to this is the narrow range of courses offered in 
traditional female schools, compared to those offered in male 
schools. Again this tends to point to an apparently low skill 
level needed to carry out a large variety of tasks. 
Pocock (1988) also points to the relatively low level of 
funding provided to schools with a majority of female students. 
On average much lower levels of funding are provided for these 
^^ Both the schools of Maritime and Aviation and Footwear 
have an enrolment of over 30% female students 
^̂  For more information see Table A 1.4, Appendix 1 
schools and courses than for most of the trade schools. Fewer 
technical support and administrative staff are also allocated to 
these areas, despite the large numbers of students and the 
maintenance of machinery and stores needed. 
Trade areas also have a much lower student-staff ratio due 
to safety regulations which means that more teaching time is 
available per student. Trade areas also usually have a much 
higher component of full-time teachers than other areas. The 
concentration of part-time staff in female areas, with no 
guarantee of continuous employment often means a high turn-over 
of staff with a loss of skilled personnel. 
Another area of funding in which most traditional female 
areas of study are deficient is access to subsidised 
apprenticeships, although this has been improved with the 
introduction of the Australian Traineeship system. However the 
lack of such methods of training does mean, according to Powles 
(1990), that women tend to bear a disproportionate cost of their 
own training. 
4.4 Women^s Access Courses 
The concerns raised by the Kangan and Richardson Reports 
regarding the inadequate access of women to TAFE and the need for 
courses to assist mature age women enter the workforce led to the 
development of Women's Access Courses. These courses were 
designed to provide mature age women with the confidence and 
skills needed to enter more formal courses of study or to return 
to the work force. Many mature age women suffer from low self 
esteem and lack of confidence in their abilities to cope with 
formal study courses, as already mentioned. The factors 
contributing to this include some or all of the following : 
- a low or poor educational background 
- loss of knowledge or abilities in her employment field or 
knowledge that her abilities or knowledge is outdated. 
- lack of knowledge of study and career requirements. 
- lack of direction as to area of study or career. 
- lack of confidence in social skills after years of isolation in 
the home. 
Women's access courses create a supportive atmosphere and 
encourage learning in a non-threatening environment and style. 
They empower women by giving them an understanding of the social 
and economic constraints which have acted in the past and which 
may continue to act to limit their economic opportunities; and. by 
providing them with examples of ways in which women can and have 
overcome obstacles. They provide mature age women with 
confidence, skills and career advice. 
In addition the courses seek to overcome the barriers to 
women's participation by providing classes at times and of a 
length to suit women with children. A home room is often 
available to overcome problems with the college environment. The 
courses are staffed mostly by women teachers, who, especially in 
technical subjects, provide role models and support for the women 
students. 
Women are encouraged to explore alternative occupations to 
those traditionally sought by women. Some courses provide 
experience in a technical area in order to assist the broadening 
of women's awareness of career options. Women are made aware of 
the position of women in the workforce and the social and economic 
factors which have contributed to this position. 
One problem with women's access courses has been their 
absence from the mainstream of technical education. They have 
provided ways into education but in themselves have not had any 
formal accreditation, and few provide formal pathways of 
articulation. With the current push towards nation-wide 
accreditation and articulation of technical education courses it 
is important to provide formal pathways leading from women's 
access courses. Pocock (1988) stressed the need to provide 
training relevant to the needs of mature age women in as short a 
time as possible as financial constraints often limit the timé 
they have to re-train in order to obtain work. 
4.4.1 Womens Access Courses in Australia 
Women's Access courses are provided in all states of 
Australia, many of them modelled on the highly successful New 
Opportunities For Women course originally developed in New South 
Wales in 1982. However the type of course offered, the extent to 
which the course is accredited and the articulation provided from 
the access course into mainstream TAFE courses varies greatly 
between states. 
The Australian Capital Territory provides a New Opportunities for 
Women Course which runs for ten hours per week for eighteen weeks. 
There are no formal avenues for articulation into other courses. 
Queensland has a well developed women's access course, however 
lack of funding prevents most colleges from running the whole 
course. Access courses usually comprise one or more of the 
subjects from the course and are of only a few weeks duration. No 
formal articulation is available. 
South Australia provides a New Opportunities for Women course of 
12-13 weeks duration, for 20 hours per week over four days. This 
provides students with a Statement of Completion and articulates 
to the Women's Studies Certificate. The Women's Studies 
Certificate is a part-time course. The electives can be selected 
from any other Tafe certificate course and provide a form of 
articulation in this way. The Certificate course also provides 
status in the College of Advanced Education Associate Diploma in 
Women's Studies. 
Tasmania provides two award courses depending on the number of 
courses taken over a maximum two year period. For studies of 60-
199 hours total an Award for Vocational Studies is provided. 
Study in excess of 199 hours lead to a Certificate in Women's 
Studies. Electives in these courses can be selected from a wide 
range of preparatory and mainstream subjects. This allows 
articulation into mainstream courses fairly easily. The courses 
offered depend on the perceived needs of the area and local 
employment opportunities. 
Victoria provides a wide range of courses which are access 
courses for women. There is little formal articulation but 
apparently internal arrangements occur in many colleges to enable 
women to articulate into mainstream accredited courses. 
Western Australia offers a New Opportunities for Women course 
either full or part-time. The full-time course runs for 12 hours 
per week for 16 weeks. It became an accredited certificate course 
in 1991, but does not offer any specific articulation. A number 
of other courses are also run to enable women to enter specific 
subject areas, for example the Women into Technology course. 
4.4.2 The Career Education for Women Course in NSW 
This course was designed in 1988 to replace the New 
Opportunities for Women (NOW) course. The first courses ran in 
1989. The course is designed for mature age women over 25 years 
of age, although TAFE mature age policy allows access to women 
over 21, with preference given to those over 25 years of age. - It 
is designed to provide a re-entry program for women who wish to 
go onto further study or to re-enter the workforce. The object of 
the course is to provide the women with an understanding of the 
factors influencing the role of women in work and in society, to 
improve their basic skills, particularly in areas in which women 
have traditionally had low participation (mathematics and 
science), to introduce them to computers which are common in the 
workplace, and to assist them in widening their career options. 
The course runs for 4 hours, per day, four days a week within 
school hours. Each subject is of two hours duration per week^^. 
One week of Work Experience is also an essential component of the 
^̂  For more details of the subjects offered by the CEW 
course please see Appendix 2 
course. 
There is a course Co-ordinator, usually a woman, who 
organises the course, provides support to the students and 
organises work placements. She teaches at least one of the 
subjects on the course and helps to select suitable staff. Most 
staff are female, although sometimes it is not possible to find 
female staff in the elective areas. Staff usually will have 
undertaken a staff development which familiarises them with the 
CEW course and the specific problems facing mature age women. 
The Career Education for Women course is a certificate 
course and one which provides formal articulation to other 
courses. Satisfactory completion of the course provides half•of 
the units needed for a student to obtain a General Education 
Certificate (year 10 equivalent). In addition, the CEW 
certificate can be used to assist mature age entry into all other 
TAFE courses. Many of the technical electives provide credit 
towards a certificate course in that area^"^. One of the 
objectives of this study is to look at the extent to which CEW 
graduates are availing themselves of these formal pathways. 
4.5 Conclusion 
Women have availed themselves of the study opportunities 
offered by the technical education system from its inception. 
However their access to and participation in the system has not 
been equal to that of men even though they now make up 
^^ See Appendix 2 for more details of the articulation 
provided from the CEW course. 
approximately 50% of all TAFE students. In many areas they have 
been constrained by socialisation pressures and as a result are 
almost absent from most trade areas. TAFE has also been used as a 
method of compensating for the poor education levels of many 
mature age women, resulting in their presence in large numbers in 
educational preparation courses. Additionally Women's Access 
Courses now provide another way into the TAFE system, empowering 
women by explaining the social and economic constraints which 
have acted to reduce their occupational choices and study 
opportunities in the past. The necessity for many women to obtain 
employment in order to meet the financial needs of their families 
means that these women require courses which allow their return 
to the workforce with adequate qualifications as quickly as 
possible. Formal articulation between courses to facilitate the 
training of such women is essential. It has been seen that few 
states provide such formal articulation, although New South Wales 
is attempting to provide a number of pathways for women 
articulating from the Career Education for Women course. The 
effectiveness of such pathways is one area under consideration in 
this study. 
Chapter 5 Research Methodology 
5.1 Research nĉ ffign 
The broad aim of this research is to gain information 
regarding the effect of Women's Access Courses on the career and 
study plans of the mature age women who undertake them. The aim 
of the research is to investigate the pathways provided from 
Women's Access Courses into mainstream TAFE; the utilisation of 
these pathways; and the barriers which women perceive to militate 
against their full participation in TAFE. 
It is proposed that : 
1. women who attend Women's Access Courses will broaden their 
occupational choices. 
2. women who complete a Women's Access Course will seek higher • 
levels of employment and/or further study. 
In assessing the extent to which women are using such 
courses for the broadening and/or upgrading of their occupations, 
a comparison will be made of their previous occupations with 
their anticipated future occupation. Their study and/or work 
plans will also be investigated. 
It is also proposed : 
3. that students will use formal articulation pathways provided 
from women's access courses, thus minimising the time spent 
undertaking vocational training. 
An investigation of the extent to which formal articulation is 
provided from Women's Access Courses will be carried out. The 
utilisation of these pathways by the sample will be investigated. 
A further proposal is : 
4. that barriers are still perceived to exist which prevent or 
make difficult the full participation of mature aged women in 
TAFE courses. 
5.2 Select inn o f the Sample 
In order to investigate adequately the research questions in 
the time available to the researcher a decision was made to use 
the New South Wales TafeCom's Career Education For Women 
Certificate as a case study. It was hoped to obtain data 
regarding the structure and articulation of Womens Access Courses 
in all states and Territories in Australia to provide a 
background against which the case study could be placed. 
Career Education For Women courses were run in forty 
colleges in Semester I 1991. The numbers of students completing 
these courses averages 10-12 so that the total student population 
was likely to be between 400 and 480. Whilst a total population 
survey would be possible, it was beyond the resources of the 
researcher to process such a niimber of forms. A sample of 150-200 
survey forms was more manageable. For convenience sampling was 
done by means of a cluster sample. Seventeen colleges were 
randomly selected from a list supplied by Tafecom. The three 
colleges in which the researcher taught were not included in the 
list to remove one possible bias, but were used to assist in the 
refining of questions for the survey and interviews. Specific 
courses for students from Non-English Speaking Backgrounds were 
excluded as there are differences between these students and 
those of English speaking heritage which were not within the 
scope of this research.^^ 
M Rawsthorne (1988) describes NESB students attending the 
NOW course. 
For the purpose of the interviews four colleges within 
convenient distance of the researcher were chosen from the 
seventeen selected. Because of the difficulties of accessing 
individual students it was impossible to select students randomly 
and this may have introduced some bias in the interview sample. 
The selection of students was left up to the college course co-
ordinator and the students were volunteers. Overall, some 
students were forthcoming and articulate, others nervous and 
others were not sure why they had been asked because "they were 
failures, not planning to go on and do great things." From 
experience with a number of CEW groups over a number of years the 
researcher felt 
upon analysis of the interviews that this was a 
fairly representative group. This is also supported by the 
biographical data. 
The colleges selected for the interviews consisted of a 
large college in the southern Sydney metropolitan area, a medium 
sized college in the south west of Sydney, a medium sized college 
in a satellite city of Sydney and a small college in a country 
town. It was hoped that the range of colleges selected would 
provide a broad sample for the interviews. 
5.3 The Research Instruments 
The decision had to be made regarding the most informative 
method of collecting data. Both interview and survey 
questionnaire were chosen. Time constraints limited the number 
of interviews which could be reasonably undertaken and analysed 
by the researcher and the decision was made to combine 
approximately fifteen to twenty short interviews with 150-200 
survey questionnaires. It was hoped that the two methods would 
provide complementary data. 
5.3.1 The Survey Questionnaire 
The survey questionnaire has the advantage of providing a 
great deal of reasonably accurate information from a large 
population. One of the disadvantages of survey questionnaires is 
the low rate of return. It was hoped to improve this by 
contacting CEW course co-ordinators in selected colleges and 
requesting that they ask their students to complete the 
questionnaires. Where possible, the co-ordinators were contacted 
by telephone. At the least a message was left requesting their 
co-operation. The survey questionnaires were posted out with a 
covering letter explaining the research and either thanking them 
for their offer of assistance or requesting their co-operation if 
they had not already been contacted. The co-ordinators then 
became responsible for administering the survey form to those of 
their students who were willing to volunteer to complete it. A 
pre-stamped addressed envelope was also enclosed to facilitate 
the return of the completed forms. 
The survey questionnaire contained questions requesting 
biographical data in order to compare the sample to previous 
studies of women's access courses. Questions were then asked 
regarding the CEW course itself such as how they found out about 
the course, the reasons they had for taking the course, problems 
they had during the course and their electives. One question 
asked whether the respondent was aware of the formal articulation 
provided from the CEW course to the Certificate in General 
Education. The work/study plans of the respondents was then 
requested, followed by details of any specific courses which they 
were planning to undertake in the next semester and any problems 
they had in deciding on a course of study. Their proposed area of 
occupation was then requested. Finally they were asked to 
nominate if relevant any course of study they would have liked to 
have taken but were unable to do so, and the reasons for their 
inability. These questions provided most of the data required to 
investigate the research proposals^^. 
5.3.2 The iQtervjev 
Interviews appeared appropriate for exploring in more depth 
the reasons that the students in the course had for making their 
choices about work/study plans. The interview was intended to be 
semi-structured. As Kerlinger (1973: 484) indicates, interviews 
with open-ended questions allow, 
"the interviewer to clear up misunderstandings (through probing); 
they enable the interviewer to ascertain a respondent's lack of 
knowledge, to detect ambiguity, to encourage cooperation and 
achieve rapport, and to make better estimates of respondents' 
true intentions, beliefs and attitudes" 
This process of interview is expensive in terms of time and may 
be affected by interviewer consistency, particularly in a semi-
structured interview as opposed to a more highly structured 
interview. This problem was able to be minimised by the 
The survey questionnaire with the frequency of responses 
to each question can be found in Appendix 3. 
researcher being the only interviewer. However time did limit the 
number of interviews possible and it was decided to restrict them 
to between fifteen and twenty. The interviewees were asked to 
also fill out the questionnaire, providing biographical data and 
shortening the time needed for each interview. The interview 
concentrated on questions concerned with the motivation for 
undertaking the CEW course, any problems which had occurred 
whilst the interviewee was attending the course and their 
work/study plans^"^. 
Interviews were carried out in familiar college 
surroundings, either in a room regularly used by the respondents 
for classes or in a teacher's office, again a familiar room.'The 
interviewer introduced herself and discussed briefly the object 
of the research and answered any questions the respondents had. 
The interview proceeded with discussion of what the respondents 
had personally obtained from attending the CEW course. This 
question usually acted to put the respondent at ease and the 
other questions were usually well answered. The respondent was 
then asked why she had done the course and how she found out 
about it. To consider the extent to which the CEW course had 
modified the respondent's aims she was then asked about her plans 
when she commenced the course and whether her plans had undergone 
a change. The respondent was encouraged to comment further on any 
problems which she had encountered whilst undertaking the CEW 
Appendix 3 contains full details of the questions used in 
the interview. 
course, in the same categories to those on the survey 
questionnaire. The problem of harassment as an aspect of the 
college environment was raised only with the interviewed 
students. 
The specific plans of the students for the next semester 
were ascertained as well as their long-term career goals. The 
possibility of problems in achieving these goals was also raised 
with each respondent and the question of whether there were any 
courses which they would like to do but were not currently 
considering doing was investigated. At the end of the interview 
several respondents commented that the interview had given them 
the impetus to really evaluate what they were considering doing 
and why. For some it was the first time they had verbalised their 
"dreams", data which did not show up on the questionnaire which 
they also completed. 
5.3.3 The Follow-Up Interview 
The interviewed students were contacted by telephone towards 
the end of the following semester. The interviews lasted only 
about five minutes. One respondent was not on the telephone and 
was contacted by mail. The respondents were asked which courses 
they had enrolled in, whether they were still enrolled in those 
courses and the reasons why they had withdrawn or not commenced 
courses they had indicated interest in where relevant. They were 
also asked if their future work plans were the same as previously 
indicated. This was to investigate the extent to which they had 
realised their work/study plans and provide further information 
which might assist in identifying barriers to the full 
participation of women in TAFE^®. 
5.3.4 The Cmirsf^ Co-ordinatorR 
Comments were proffered by some CEW co-ordinators about the 
destinations and articulation of their students. This information 
was used where relevant to add to the data obtained by the 
questionnaire and interviews. 
5.4 Design of the Instruments. 
The survey questionnaire was designed using similar 
questions to those used by Rawsthorne (1988) evaluating the New 
Opportunities For Women course and its effect on the 
participants. The survey was evaluated in discussions with Career 
Education for Women students the researcher was teaching^^. A 
trial interview was also carried out with one of these students 
to check the length of time required for interviews and that the 
questions in the interview schedule adequately covered the 
research questions. Minor modifications were made as a result of 
this process. 
5.5 Sample Size and Comparability 
5.5.1 Sample Size 
Survey questionnaires were sent out to seventeen colleges 
which were expected to be offering the Career Education for Women 
course in first semester 1991. Thirteen colleges returned the 
See Appendix 3 for details of the telephone interview 
and mail questions. 
^^ See Appendix 3 for details of the survey questionnaire. 
questionnaires. Of the four remaining colleges, one was running 
the course from mid semester to mid semester and another college 
was offering the course in second semester only. These were not 
used as part of the sample. Two colleges did not return the 
questionnaire and could not be contacted for a reason. As a 
result the survey questionnaire sample consisted of 135 
respondents from thirteen colleges, which is a reasonable 
response rate. 
The four CEW course co-ordinators contacted regarding 
interviews agreed to ask their students to participate. A total 
of fifteen short twenty to thirty minute interviews was 
conducted. These respondents also participated in the survey* 
questionnaire. Follow-up telephone interviews were conducted 
towards the end of second semester with fourteen of those 
interviewed. 
5.5.2 Comparability of the Sample 
To ensure the validity of the research sample it was 
compared to a sample of students from the first Career Education 
for Women courses run in semester 1 1989 (Hockings, 1990) and the 
sample used in an extensive study of New Opportunities for Women 
students carried out between Semester II 1984 and Semester I 1896 
as reported by Rawsthorne (1988). Tables 5.1 and 5.2 show the 
ages and income of the sample used in this research compared to 
the other samples. Some differences exist in the timing of the 
sampling. The NOW data was obtained from students enrolling in 
the course, the previous CEW data was of students undertaking the 
course and the research sample was of students towards the end of 
the course. However the samples do appear to be reasonably 
similar in age distribution. 
Compared to : Previous CEW and NOW groups 
Student's Age Survey Interview CEW NOW 
Sample Sample Sample Sample 
20-24yrs 1.5 0.0 5.5 4.5 
25-29 15.6 26.6 8.9 17.8 
30-34 15.6 13.3 12.8 25.1 
35-39 25.9 33.3 24.7 24.1 
40-49 34.9 26.6 39.0 21.9 
50+ 6.7 0.0 9.6 5.5 
No answer 0.0 0.0 0.0 1.1 
Number in sample 135 15 146 916 
A Chi squared test indicated that the interview sample is not 
significantly different from the survey sample from which it is 
drawn ( y^ = 3.06 p < 0.05). Slightly more women in the 40-49 
years group are found in the CEW samples. This may be associated 
with the changes in government policy requiring women who are on 
supporting parent's or widow's pensions and whose last child will 
turn 16 before the women reach the age of 50 to transfer to 
unemployment benefits. As a result women whose children are about 
to turn 16 are actively encouraged by government departments to 
enter retraining schemes before the change occurs. 
Table 5.2 The Source of Income of the Research Sample 
Compared to Previous CEW and NOW Groups 
Source of Income Survey Interview CEW NOW 
Sample Sample Sample Sample 
Partner 50.4 46.7 44.5 43.0 
Pension/Benefit 28.9 33.3 32.9 43.7 
Own Wage/invest 4.4 0.0 3.2 2.2 
Austudy 8.1 13.3 5.2 
Unemployment 1.5 0.0 7.1 7.0 
Other 4.4 6.7 7.1 0.9 
No answer 2.2 0.0 0.0 3.3 
Number in sample 135 15 146 916 
The samples also appear to be similar in source of income 
for respondents, with the exception of Austudy which was not 
available when the NOW survey was undertaken. Austudy would be 
likely to cover many of the women previously on unemployment 
benefits. It appears that the sample is a valid sample of women 
undertaking a women's access course in New South Wales. 
5.6 Analysis of Data 
5.6.1 Occupational Comparisons 
One of the research questions is concerned with comparing 
women's previous occupations with their anticipated occupations. 
Whilst problems do exist with occupational classification scales 
as mentioned in Chapter 2, it was necessary to use a measure of 
occupational movement. As a result the decision was made to use 
the scale used by the Australian Bureau of Statistics. 
5.5.2 Analysis 
The descriptive nature of the material obtained from the 
interviews and questionnaires made statistical analysis 
difficult. Stepwise regressions were carried out with most of the 
information. This was done in order to isolate those variables 
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which significantly interact. However few variables were found to 
be significantly related to eacg other and most of the 
information has been presented in a descriptive form. 
5.7 Summary 
The research design consists primarily of a survey 
questionnaire administered to a cluster sample of seventeen 
randomly selected TAFE colleges offering the Career Education for 
Women course. A total of 135 responses were received from 13 
colleges with two not offering the course and another two 
colleges failing to return the survey. Four colleges were 
selected from those in the survey and students requested to 
participate in a short interview to provide depth to the survey 
findings. The interview group consisted of fifteen students and 
was also used for subsequently evaluating the extent to which the 
women had realised the plans they had formulated at the end of 
the CEW course. 
Cti^pter 6 Results and Discussion 
This chapter deals with the results of the survey 
questionnaire and the interviews. The sample has been shown to be 
a valid representation of women attending a women's access course 
in New South Wales and the data can therefore be used to consider 
the propositions set forward in Chapter 5. The reasons why women 
undertake an access course are first considered and then other 
data relevant to the propositions. 
6.1 Reasons for Enrolling in the CEW Course 
There are a wide range of courses already undertaken by many 
women in TAFE. It seems germane at this point to consider why 
women enrolled in the Career Education for Women course rather 
than a more directly vocational course. Table 6.1 shows the 
reasons the respondents gave for enrolling in this course. 
Table 6.1 Reasons for enrolling in the CEW course 
Category No Percentage* 
I wasn't sure which course was 
suitable 37 27.4 
I wanted to improve my 
qualifications for a job 92 68.1 
I wanted something to do 35 25.9 
I wanted to do something as 
a first step to study 76 56.3 
To meet people 33 24.4 
I was advised that it was 
suitable for me 33 24.4 
Other 9 6.7 
* Percentage of respondents nominating each reason 
The most important reason, nominated by 68.1% of respondents 
was to improve their qualifications for employment. This was also 
nominated by 60% of the interviewed respondents as an important 
factor in their decision to enrol in this course. Improving their 
education and skills was also nominated by 47% of interviewed 
respondents. In addition, 47% of those interviewed stated that 
they were uncertain of their future work/study plans and had 
anticipated that the course would provide them with help in 
deciding their future direction. Wanting to improve their 
qualifications for employment was also a significant reason for 
doing the course for those who wanted to work in a professional 
capacity (F= 5.586, P>.005). 
6.2 Anticipated area of study 
More than half of the sample (51.6%) indicated that they' 
intended to go onto further study. An additional 32.8% indicated 
they planned to combine work and study. Only 7.8% intended to 
obtain work. Four respondents indicated that they wished to stay 
home. One of these was having a baby, one gave no reason, one 
had transport difficulties and family concerns but hoped to do 
another course later, and the interviewed respondent, Louise, 
intended to help a sick friend, perhaps doing further study 
later. All of these students relied on their partner for income 
support. 
30.7% of respondents who were planning to do a course 
indicated that they were doing it in order to get back into the 
workforce. 25.4% wanted to improve their skills which would 
improve their job opportunities. Most of the remainder were 
planning to do a course to further their education or out of 
interest. All of the fifteen women interviewed had as their 
intention to obtain work. Thirteen intended pursuing courses 
relevant to their future employment. One woman was considering 
work at a future time, for the present she wanted to concentrate 
her main efforts on the home. Louise^®, who was planning to 
spend some time with a sick friend, commented 
"Well, I'd really like to get a job, but it's 
difficult at the moment, so I'll do a course to improve 
my chances." 
Most of those interviewed commented on the positive effect 
the CEW course had had on their decision to continue to study. 
The courses that the respondents were considering doing are 
listed in table 6.2. 
Table 6.2 
Course Percent nominating 
Computing (various types) 32.2 
Secretarial (various types) 18.6 
CGE 14.4 
Preparation for university 8.5 
Basic educational 8.5 
Business studies 6.8 
INTO Business 5.1 
Welfare studies 4.2 
Health courses 3.4 
Occupational studies 2.5 
English language 2.5 
Childcare 1.7 
Librarian 1.7 
Upholstery 0.8 
Computer Aided Drafting 0.8 
Other 8.5 
Some respondents were uncertain of which course to take, 5.1% 
nominating alternative courses. 16.9% intended doing two courses. 
Pseudonyms have been used for the interviewed women. 
whilst 4.2% intended doing three courses. Many courses are run 
for only a few hours per week and provide specific training in 
one area. Most of the computer courses are of this type. 72% of 
respondents who nominated doing more than one course nominated 
computers. An example is Anne, one of the interviewees, who 
intended doing three courses - Computer Studies one morning per 
week, Computer Aided Drafting for three hours one night per week 
and a Receptionist and Office Duties course three days per week. 
She anticipated that this would build up her secretarial skills 
and the CAD would enable her to work in her husband's office. 
The problem with doing a number of short courses is that an 
administration fee is charged for each course, irrespective of 
the number of hours in each course. Students have to pay a fee of 
$60.00 per semester per course, for non-Diploma courses. This 
could cause financial difficulties for some people, as has 
already been discussed on pages 47-48. Anne was able to overcome 
this by her husband volunteering to pay for the CAD fee through 
his business. 
It is interesting that so many respondents nominated 
computers as an area of study. It is a relatively new area, and 
for most women their first prolonged contact with a computer 
comes in their computer classes during the CEW course. However 
most women are choosing to study in software areas, using the 
computer, rather than the hardware area. Since their initial 
experience is mostly limited to software applications, some may 
consider hardware studies at a later stage. 
The next most popular category is that of secretarial 
studies. It appeared that many were choosing this option as a 
method of improving their skills in order to obtain work. Only 
14.4% were using the formal articulation provided to continue 
onto the Certificate in General Education (year 10 equivalent). 
8.5% of the sample intended taking up University preparation 
courses immediately. A number of others indicated their intention 
of doing this the following year. TAFE does not offer single 
semester university preparation courses, so these respondents 
were, in the main, either entering a university sponsored program 
or intending doing correspondence studies. Another 8.5% indicated 
they were intending to do English or mathematics courses, with a 
number indicating a study skills course. 
The rest of the respondents were scattered over a wide range 
of courses. However most of these courses were in traditional 
female areas. Few courses outside of the traditional were 
mentioned. Computers has already been discussed. One respondent 
was doing Computer Aided Drafting which, as already mentioned, is 
of only three hours duration per week. Other less traditional 
courses mentioned include travel certificate, real estate and 
upholstery. 
Students choice of course is not uniform across the colleges 
sampled, as can be seen in Table 6.3. 
Course 
Computers 9 
Secretarial 
CGE 
Univ prep 
Educational 
Business 5 
INTO business 
Welfare 1 
Health 2 
Occup.studies 
English 
Other 
No of students 12 
Table 6.3 
Anticipated course by college (no. students)** 
College 
4 5 6* 7 8 
2 
 
1 
1 
10 11 12 13 
7 - 1 14 
1 3 - 10 
- 4 3 - i 
1 - - 1 1 
- 7# 1 2 
13 
4 
13 
3 
3 
11 
3 
1 
1 
1 
17 
* 9 students completed the form but 6 had the intention of 
seeking work 
# 6 of these students were doing a study skills course 
** Some students selected more than one course 
In some colleges no students are doing computers, in other 
colleges the majority of students are doing computing. The same 
can be said for many other areas. Some colleges appear to have 
specific courses selected by their CEW students. For example 
College 5, a small country college, has most of its students 
going into INTO (Introduction to Technical Occupations) Business. 
The co-ordinator of the course in that college commented that 
there are not a lot of courses available for the women to 
continue with, and many courses were run from the start of the 
year. The co-ordinator of the course in college 13, in south west 
Sydney, commented that her students tended to chose a wide range 
of courses because there were a number of technical colleges 
within reasonable reach of that college, each offering a slightly 
different range of courses. 
6.3 Anticipat.ftfi Occupational Area. 
As can be seen from Table 6.4, many of the respondents are 
uncertain of their future occupations. This is despite the 
Table 6.4 
Occupational Category chosen by respondents as future job 
Category No Percentage 
Manager/Administrator 0 0.0 
Professional 25 21.2 
Para-professional 14 11.9 
Trade 1 0.8 
Clerical 36 30.5 
Sales/Personal Service 15 12.7 
Operator/driver 0 0.0 
Labourer 0 0.0 
Home duties 0 0.0 
Other 10 8.4 
Uncertain of area 17 14.4 
assistance given during the CEW course to enable the students to 
refine their career choice. Comments such as "Better than I do 
now", "An interesting or full filling(sic) one" and "Hopefully-
one I would like" were given instead of a job category and 
indicate the dissatisfaction experienced by many women with their 
current occupations. 
Of the three interviewed students who indicated uncertainty 
on their survey forms, Fiona stated in the interview that she was 
considering becoming an art teacher but was reluctant to 
verbalise it in case something went wrong. When contacted six 
months after the initial interview she had taken a university 
entrance examination, had obtained a Tertiary Entrance Rank of 
70% and was hopeful that she would be able to enrol in a Creative 
Arts degree as a first step towards becoming a teacher. 
76 
Catherine, a young single parent, was considering a long-term 
goal as a veterinarian but had to first gain some tertiary 
entrance qualifications and with the limited intake each year in 
veterinary science, was uncertain whether this was a realistic 
goal. When re-interviewed six months later she had established a 
business in order to support herself financially and was doing 
very well. She saw veterinary science as unrealistic at this 
stage and was considering TAFE courses which would assist her in 
the business. Louise wanted a part-time job but was uncertain of 
the area "Something with computers". She had intended to take 
some time off to assist a sick friend. However relatives had come 
out from England to help her friend, and she had obtained part-
time clerical work and was satisfied with that. It is possible 
that others who indicated uncertainty had some idea in mind which 
they would like to pursue but were reluctant to commit the idea 
to paper. 
What is alarming is that over 30% of those who answered this 
question are still considering entering or remaining in the 
clerical field. This is the case despite the threat to jobs in 
this area caused by technological changes. There has been a 
reduction from the 47.8% who originally worked in the clerical 
field, so some change has occurred. Only one woman intended 
following a trade - upholstery. She was actually also considering 
becoming a Washing Machine Mechanic but decided in favour of 
Upholstery because it was a shorter course. One other student 
nominated Television Technician as a course she would have liked 
to have done but was not so doing because it would take too long 
Table 6.5 lists the courses that some respondents would have 
liked to have done but felt unable to do at this time. 
Table 6.5 
Courses nominated by respondents as ones they would 
like to do but were currently unable 
Category 
University entrance 
No 
13 
Percentage 
23.2 
Computing 5 8.9 
CGE 4 7.1 
Childcare 4 7.1 
Health area 4 7.1 
Trades 4 7.1 
Many courses 4 7.1 
Welfare 3 5.3 
Business 3 5.3 
Degree course 3 5.3 
Librarian 2 3.6 
Other 7 12.5 
• 
Table 6.6 
Reasons given for not doing the course 
Reason No Percentage 
Finances 11 18.6 
Course too long 11 18.6 
Not ready for course 10 16.9 
Family commitments 6 10.2 
Course next year 6 10.2 
Night-time course 5 8.5 
Course not local 2 3.4 
Doing other course 1 1.7 
Not stated 1 1.7 
Other 6 10.2 
The reasons given for not attempting the course are 
interesting. Comments such as "I need to work" indicated the main 
financial constraints on the respondents. This coupled with the 
fact that many courses were seen as too long indicated the hurry 
that many women are in to obtain marketable skills. The multiple 
regression analysis showed that the respondent's source of income 
is not related to her proposed occupation or study field, 
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indicating that the financial constraints are acting on all women 
rather than specific income dependent groups. 
The areas in which women want to obtain work are on average 
in slightly higher occupational categories than those in which 
they originally worked. Figure 6.1 shows a comparison of the 
original occupational categories of the respondents with those of 
their parents and that of their desired occupation. The figure 
shows that little occupational mobility between generations has 
occurred when considering the occupations of the women compared 
to their parents. Being in a professional occupation is 
significantly associated with father's occupation being 
professional and mother being in Manager/Administration (p>.D05). 
Being in Sales/Personal Service is significantly related the 
father being in the same category (p>.005) or an Operator/Driver 
(p>.001). 
Differences are seen when the desired occupational 
categories are considered. Whilst 13.4% of respondents were 
employed in occupations classed as labouring, no respondent 
wanted a job in that category. 7.5% were in professional 
occupations and 18.5% wanted to be. Figure 6.2 shows the 
occupational mobility of the respondents. Whilst a small number 
wanted to change down the occupational scale, many wished to 
remain in the same classification but with additional skills and 
many (35%) wanted to move upwards. 
What these results show is that these women returning to 
work and study are in the main aiming to improve their 
Figure 6.1 Previous and anticipated Occupations of the 
Respondents Compared to Their Parents 
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Figure 6.2 Occupational Mobility between Previous Occupation (vertical 
scale) and Anticipated Occupation (horizontal scale) 
The highlighted cells include those respondents intending to 
remain in the same occupational category. Cells below these 
indicate respondents who are upwardly mobile and cells above 
those who are downwardly mobile. 
occupation, but still mostly within traditional female fields. 
Similar results were found by Rawsthorne (1988) in an extensive 
study of women in the New Opportunities for Women course. There 
is definitely a movement into the area of computing, but this 
area is again becoming compartmentalised with women as computer 
operators and men as the programmers and designers. 
To what extent the women completing the course will realise 
their anticipated occupations also needs to be considered. When 
comparing the aspirations of the interviewed students at the end 
of the course with their aspirations in the follow-up telephone 
interview, some downgrading had occurred. Gail, a potential 
mathematics teacher, still had that as her goal, but was no * 
longer considering immediate full-time study at university. She 
was going to take an additional year to do some tertiary 
preparation and then do part-time university as she had come to 
realise that balancing the needs of a young family with full-time 
study could be difficult. Another interviewee, Barbara, had 
originally intended studying welfare and computers. The computer 
course was at a local college, but the welfare course was at a 
college much further away and at night. It proved to be too 
difficult with public transport. She had decided that she 
probably wasn't suited to welfare. She also withdrew from the 
computing course due to problems with one of her children. She 
would like a job and is considering another TAFE course to assist 
her. Another woman, Harriet, had also considered welfare work but 
had completed a word processing course and had been offered some 
casual work. She was also no longer interested in welfare and was 
happy with part-time clerical work. She intended to do more word 
processing at TAFE. Kathleen had been a florist and really 
enjoyed the work, but suffered an allergic reaction with her 
hands. She had been considering a career with deaf or other 
handicapped children. She had been asked to run Flower Arranging 
classes and was now working as a florist again taking great 
precautions with her hands. 
Childcare problems at night led to another student 
withdrawing from a computing course. Another student did not 
enrol in a night-time course as she was advised that parking near 
the college was difficult and she felt public transport at that 
time of the night was inadequate and risky. However most 
completed the courses they nominated and were still interested in 
the areas of work they had indicated. 
6.4 Articulation Pathways 
The most direct form of articulation is from the Career 
Education for Women course into the Certificate in General 
Education (CGE) course, CEW accounting for half of the CGE. 
Whilst 30.3% of the sample did not have the equivalent of this 
qualification, only 14.4% of those considering further study 
intended to articulate to the CGE. One comment from an 
interviewee, Judy, after completing an Office Practise Course, 
was that she now saw the Certificate in General Education and 
Tertiary Preparation Certificate courses, which she had 
considered doing, as irrelevant to her need for vocational 
studies in order to re-enter the workforce. It could be that the 
need for vocational training and the ability to use the CEW 
course to enter other courses make it unnecessary for many to 
consider completing the CGE. In addition the survey results 
showed that 47.2% of respondents were unaware of the formal 
articulation pathway between CEW and CGE. 
Many of the technical electives also provide advanced 
standing in other courses. Table 6.7 shows the electives studied 
by the respondents. 
Table 6.7 
^.Technical electives studied by respondents 
Elective No Percentage 
Automotive skills 71 56.3 
Small Business Manag. 24 19.0 
Electronics 15 11.9 
Horticulture 10 7.9 
Drafting 6 4.8 
The majority of respondents (86.5%) were not considering doing an 
additional course in their elective area. Explanations offered 
centred around lack of interest in the elective area. A few 
indicated interest but that courses leading to employment in the 
area were too long. One respondent commented that she felt 
automotives was not really a woman's job. 
It appears that whilst the respondents in this study are 
articulating to many courses as provided under the mature age 
entry program which CEW assists, they are not using the more 
specific articulation into particular courses. 
6.5 Barriers to participation in TAFE courses 
Problems are encountered by many women when they seek to 
participate in TAFE. The CEW course is designed to minimise many 
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of these problems. Some problems were perceived by respondents 
whilst undertaking the CEW course. Table 6.8 shows the extent to 
which certain problems were seen to exist by respondents. 
Table 6.8 
The extent to which problems were experienced 
Problem A lot A few None 
Childcare 2 12 92 
Getting to college 3 17 85 
Support from family 6 24 73 
Time to study 26 54 41 
Finances 6 28 72 
Other 3 3 
6.5.3, Chiigqare 
Childcare is a problem for some respondents. Many colleges 
do provide child care on site and one interviewee was adamant 
that she would not have been able to do the CEW course and go 
onto further study without the provision of on campus affordable 
childcare. Problems arise when school age children are sick or 
have a "pupil free day". Child care for these children is not 
readily available for anyone. Problems also arise in Work 
Experience week when mothers often have to arrange before and or 
after school care. 
Childcare was also a problem for at least one interviewee 
who withdrew from an evening computing course which she was 
undertaking in second semester because of difficulties associated 
with childcare. 
6.5.2 Transport 
Getting to college is not a problem for many respondents. 
However it was interesting when interviewing students that 73% of 
the women, when asked about transport problems, made the comment 
"I have a car." Only one of the interviewed students used public 
transport. In the case of one interviewed student attending a 
country college, public transport was so inadequate that she and 
another woman walked 11 kilometres per day for most of the course 
in order to attend the CEW course and she continued to do so for 
most of the year in order to attend a subsequent class. It would 
be interesting to investigate how important having a car is to 
attending a CEW course. The importance of having a car may depend 
on the college location, but the inadequate siting of many 
colleges has been mentioned as a problem facing many 
disadvantaged groups. 
6.5.3 Support from families and friends 
Some problems were identified with support from family and 
friends. One interviewed student, Anne, felt that although her 
husband was very supportive in general, he was not supporting her 
in the same way that she had supported him when he was studying, 
and that perhaps he was a little threatened by her increased 
freedom. Naomi indicated that there were no problems as long as 
the household ran smoothly. Kathleen indicated some initial 
resentment among friends as if they felt threatened by the fact 
that she was doing something to better herself and they were not. 
6.5.4 Time to Study 
The greatest area in which problems were experienced was 
time to study. The CEW course is designed to provide minimal 
homework to students, although this varies from college to 
college. However over half of the respondents indicated 
difficulties in this area. Many interviewed students indicated 
that they were often interrupted and had little time to do the 
work. This could make further study which involves a great deal 
of home work difficult, except perhaps on a part-time basis. With 
many respondents indicating that they want qualifications quickly 
in order to enter the workforce, this is a significant problem. 
6.5.5 Finance 
Some students indicated problems with finance. Amongst the 
interviewed students, one was in the middle of separating from 
her husband and her financial problems arose from this. Others 
indicated that they were "managing, like everyone else." 
6.5.6 Sexual Harassment 
Most other problems arose from specific details of the 
course itself. However one survey respondent complained about the 
extent to which she had been subjected to sexual harassment : 
"I have experienced an embarrassing amount of sexual 
harassment whilst in the grounds of TAFE. The 
disproportionate number of men : women and the age of 
the students involved may be to blame" 
This college was a fairly new college in the south west of Sydney 
and was mainly a trades college. When interviewees at that 
college were asked about problems of harassment, one said there 
were no problems, another dismissed it with "No. I mean they're 
all just boys here. Young." However Catherine, a fairly young 
attractive woman, commented : 
"Alright, except for the guys here, whistling and 
yelling ... It makes you quite mad actually. No, 
because you go to the canteen and there's all guys and 
no women and they start carrying on. It's really ... It 
makes you feel like not coming back actually. Because. 
That's one deterrent." 
In other colleges it was not seen as a particular problem, 
although some of the women aged thirty or more commented that it 
was only boys being boys and you get used to it. Verbal 
harassment seems to be directed at the younger attractive women, 
some of whom have problems coping. 
^,5.7 Course Selection 
A few problems were identified in the selection of the 
course that respondents intended to do next. This is summarised 
in table 6.9. Whilst the majority had no specific problem in 
Table 6.9 
Problems in selecting course of study 
Category Number 
No problem 66 
Uncertain of direction 15 
Course at night 3 
Family 2 
Length of course 2 
Would prefer work 2 
First choice too hard 1 
Course at other college 1 
Other 4 
deciding what to study next, some uncertainty was shown by a few 
respondents. This relates to the problems of deciding on a 
suitable occupation as mentioned previously. 
6.6 Discussion 
In general the Career Education for Women course appears to 
have had a positive effect on the work/study plans of the mature 
age women who complete it. All interviewed students commented on 
the extent to which the course had improved their self esteem and 
their confidence, in particular their confidence in their own 
abilities. 
Catherine said : 
"Before I came to the CEW course I didn't realise that 
I was really capable of learning. Because I'd left 
school when I was fourteen. And it's just shown me that 
I wasn't as dumb as I thought." 
Additionally it has provided direction to some of the students 
who had little idea of what they wanted for their future career 
or study area. However a large percentage of the study sample 
were still left uncertain of the exact type of occupation which 
they wanted. 
6.6.1 The Research Proposals 
The first two proposals dealt with the occupational choices 
of the respondents : 
1. It is proposed that women who attend Women's Access Courses 
will broaden their occupational choices. 
2. It is proposed that women who complete a Women's Access Course 
will seek higher levels of employment and/or further study. 
This study shows that women are aiming at higher 
occupational categories and levels of study. However they do not 
appear to be broadening their occupational choices into less 
traditional areas. This is particularly reflected in the 30% of 
respondents who intend to seek work in the clerical area. Whilst 
many of them are hoping to use new skills developed in the area 
of computing, these will still be clerical, software application 
skills rather than programming and maintenance skills. 
Whilst the course provides women with an awareness of the 
social and economic constraints which have acted in the past and 
are still acting at present to limit their work opportunities, it 
does not appear to be succeeding in totally overcoming their 
social conditioning. This is in accord with the findings of other 
researchers discussed on page 35. The poor educational background 
and time elapsed since school may also contribute to their 
decision to remain within traditional work areas. Courses in non-
traditional areas are likely to take considerable time to 
complete, a reason which is given by one survey respondent for 
not undertaking training to become a television technician. Time 
and their immediate needs for an income were important reasons 
nominated by the respondents for why they were not choosing to 
study courses which they would prefer (Table 6.6). Women who are 
prepared to spend time on education are choosing to study at 
higher levels, at university, but in traditional areas. 
One important fact which has emerged from the study is that 
no woman wants to go back to labouring jobs. All those who 
previously worked in labouring jobs intend to obtain work in the 
higher occupational categories (Figure 6.2). The low status and 
unappealing nature of many of the jobs which women did comes 
through clearly in the comments of some of those uncertain about 
their future occupations but adamant that the job will be : 
"Better than I had", 
"Hopefully one I would like" 
and "An interesting and fulfilling one" 
What came through clearly also was the lack of interest of the 
respondents in pursuing careers in their non-traditional elective 
areas. Only 15 respondents (11%) indicated that they had 
considered doing an additional course in their elective area, but 
none actually planned to do so. Of the 120 respondents who had 
not considered doing an additional course in their elective area, 
35 gave no reason, and 50 indicated that they disliked or were 
not interested in the elective area. It appears that the 
electives have not succeeded in stimulating the interest of women 
in non-traditional areas. One survey respondent indicated the 
depth of her social conditioning when she asked regarding 
automotive skills "Can it be a women's job totally?" 
However the awareness that these women have gained about the 
constricting nature of our society for women may be passed onto 
their children. As has been seen, (page 35), women are more 
likely to make less traditional occupation choices for their 
children than for themselves. Whilst this was not an area 
considered within the scope of this research, informal 
discussions over a number of years between the researcher and CEW 
groups also appear to indicate that these women are more aware of 
the problems of sex role stereotyping as a result of the course 
and are likely to be supportive of any attempts by their children 
to broaden their educational and occupational choices. They may 
not be making non-traditional choices of their own but they are 
likely to be educating and encouraging their children to the 
wider opportunities available. 
The first research proposal is not supported in its 
contention that women would broaden their occupational choices. 
The second proposal is supported in its contention that women 
would seek higher levels of education and employment. 
The third research proposal concerned the extent to which 
articulation is provided from womens' access courses and is being 
utilised by students : 
3. It is proposed that students will use formal articulation 
pathways provided from women's access courses, thus minimising 
the time spent undertaking vocational training. 
The findings show that few formal articulation pathways have 
been established between womens' access courses and mainstream 
TAFE vocational courses. Tasmania provides electives taken from 
mainstream courses which then allow articulation but the courses 
available depend on the college. The Career Education for Women 
course provides a direct articulation into the Certificate in 
General Education course, replacing half of the CGE course. 
However this is not a vocational course. It is an educational 
preparation course. Only 14.4% of continuing students intend to 
use this pathway and 47.2% of the survey respondents were unaware 
at a time when they were making course choices that the 
articulation existed. Most respondents were opting for more 
vocationally oriented courses. As previously mentioned, the 
opportunity provided by many of the technical electives to 
articulate into non-traditional areas was not being utilised. The 
only formal pathway which was being used was the ability to use 
the CEW certificate as an aid in mature age entry to other TAFE 
courses, and in these areas they have to compete on an equal 
footing with other applicants. The co-ordinator of college 9 
suggested that it would be good if CEW students could get a 
guaranteed place in the courses they choose to follow on from the 
CEW course. 
The results thus do not support the research proposal that 
formal articulation pathways would be utilised in order to reduce 
time spent in obtaining vocational training. It appears that the 
pathways provided in the Career Education for Women course are 
not appropriate to the vocational needs of many of the students 
undertaking the course. 
The fourth research proposal concerned the existence of 
barriers to women's participation in TAFE courses: 
4. It is proposed that barriers are still perceived to exist 
which prevent or make difficult the full participation of mature 
aged women in TAFE courses. 
Table 6.8 indicates some of the problems that women 
perceive as preventing them from participating in TAFE. Many' 
needed to obtain work as soon as possible, so finances made it 
difficult to continue studying. Others saw the courses as being 
too long to meet their income needs. This was independent of the 
source of income. A number who were considering doing tertiary 
preparation indicated that they were not yet educationally 
prepared to cope with the course, but hoped to do it at a later 
date. Courses at night-time were also seen as a problem with 
childcare. The interviewed students added more information. Many 
were concerned with the need to balance family and study 
requirements, with a few hoping to add part-time work to this. 
Full-time courses were seen as too demanding with family needs, 
but the alternatives of part-time courses were also a problem as 
they were mostly offered at night, creating childcare problems 
for many and financial assistance is not provided on a part-time 
basis. The need to provide a variety of pathways to suit the 
needs of mature age women was identified in the Kangan Report in 
1974 but it appears that little has been done to overcome these 
problems, 
This supports the research proposal that barriers exist 
which prevent the participation of many women in many TAFE 
courses. 
6.7 Conclusion 
The research shows that the Career education for Women 
course is improving the self esteem, confidence and readiness for 
study of many participants. It is stimulating their occupational 
mobility, but it is not broadening their career choices. Problems 
exist with the formal articulation pathways provided as they are 
not being utilised by many students. Barriers to the 
participation of women in many courses were found to exist 
similar to those initially reported in the Kangan report over 25 
years ago. 
Chapter 7 Conclusion 
Women's Access Courses are offered in all states to provide 
an alternative avenue of entry for women into mainstream courses 
within the technical education system. These courses are designed 
to assist mature age women in decisions relating to their work 
and study directions. Whilst women have used the technical 
education system as a source of education since its inception, 
and indeed represent close to 50% of its students, their 
utilisation has not been uniform across fields of study and level 
of course. Women have tended to congregate in short educational 
preparation and hobby courses, many of which are not recognised 
by employers as vocational training. 
The type of courses chosen reflect to a great extent the 
social conditioning which women have undergone. A capitalist 
economic system means that economic rewards are obtained away 
from the home, whilst an accompanying patriarchal social system 
has meant that men are mainly responsible for obtaining the 
economic rewards needed to survive and women are responsible for 
home duties. However this has begun to change with more women 
seeking paid employment outside of the home. Social pressures 
have_worked to restrict the education and employment 
opportunities of women in the past, and this is particularly 
relevant to mature age women. As a result women are found in 
large numbers in only a few occupational areas, and, in addition, 
at the lower end of responsibility and pay scales. 
Many policies have been developed to improve the education 
of women and to broaden their occupational choices, but these 
have met with limited success in their implementation, and have 
been targeted in the main at school age girls. Women's Access 
Courses are specifically targeted at mature age women and seek to 
weaken their social conditioning by informing them of the social 
and economic constraints which have acted to restrict their lives 
a d providing them with alternative career choices. 
This research has been concerned with the decisions women 
make about their work and study plans as a result of exposure to 
a Women's Access Course, the Career Education for Women course. 
This course has well developed formal articulation pathways which 
should act to facilitate entry into other courses and to shorten 
the time women spend in vocational training before entering the 
workforce. The following sections contain the main conclusions 
derived from the research and suggestions for further research. 
7.1 Summary of Conclusions 
The results show that the CEW course is having a positive 
effect on the development of self-esteem and confidence in the 
women who undertake the course. 
However the course is less effective in broadening the 
career- choices of those women undertaking it. Many women are 
interested in pursuing a career in computers but their main 
interest is in clerical applications of computer software. 
Further, the CEW course appears to be encouraging those 
undertaking it to consider further study. The women also are 
seeking higher skill levels for the work which they wish to do, 
but this is still mainly within traditional female work areas. 
This research has found that formal articulation pathways 
from women's access courses are not well developed in most 
states. Those that exist within the CEW course are not well 
utilised. This suggests that they may be inappropriate to the 
needs of many mature age women seeking vocational training. 
This study has shown that barriers to the participation of 
women in many TAFE courses still exist. These are detailed below. 
Affordable childcare is a problem, with over 7 8% of TAFE 
colleges having no on campus facilities for pre-school age 
children. An additional problem exists with school age children, 
particularly when course structuring means classes must be 
attended outside of school hours. This latter problem is one 
which the TAFE system is unlikely to be able to address alone. 
The provision of such facilities is a State and Federal 
government matter. 
The provision of nighttime classes without equivalent 
daytime classes and the lack of part-time daytime classes in many 
subject areas is another area where difficulties exist, 
especially when associated with the lack of childcare as 
previously mentioned. 
Harassment still appears to be a problem in some colleges 
dominated by young men. Some degree of harassment appears to be 
accepted by many mature age women as a part of life. 
Transport to colleges is a difficulty for some students and 
the poor location of some colleges contributes to this. The 
current trend towards rationalisation and "Centres of Excellence" 
within the TAFE Institutes is also removing many courses from 
local colleges, a problem which all students who lack mobility or 
rely on often inadequate public transport may have difficulty 
overcoming. 
The length of some courses appears to be a problem for many 
women who want short vocational courses in order to return to the 
workforce. 
7.2 Limitations of the Study and Suggestions for Further Research 
This study was restricted to women undertaking a specific 
women's access course in New South Wales. The data obtained from 
the study provides an interesting insight into the career and 
study plans of women undertaking this course. However it is not 
possible to generalise the data specifically to courses run in 
other states or to shorter women's access and career preparations 
courses run in New South Wales because the courses are not the 
same and the populations from which the courses are drawing may 
not be the same. In order to generalise the populations would 
have to be compared and a similar study undertaken. However this 
study could be used as a guide to investigate similar 
propositions with other courses. 
Since problems appear to exist with the articulation 
pathways provided for the CEW course, further research could 
investigate the articulation pathways which the students 
themselves perceive as being useful. Experienced CEW Co-
ordinators would also be helpful in identifying articulation 
problems and suggesting other avenues. An investigation into 
articulation pathways utilised by Women's Access Course students 
in other states could also provide information to assist in 
developing more relevant pathways. 
Some evidence exists from the follow-up interviews that the 
occupational aspirations which respondents have at the end of the 
CEW course are being modified within six months of the course. 
Some students are reducing the occupational level of their 
aspirations. This appears to be partly a result of further 
experience in their study or work area and to some extent also a 
result of difficulties associated with their chosen field of 
study. This could be an area of further research. 
While women are not considering broadening their career 
choices significantly they appear to be more likely to consider 
wider career choices for their children. This was not 
investigated in this study and could be an area of further 
research. Associated with it could be to consider the effect of 
the mother completing the course on her children's perceptions of 
sex roles, and their personal occupational choices. 
7.3 Conclusion 
It appears that social factors are still limiting the career 
decisions of mature age women. Education is now seen as important 
for all and women are availing themselves of many forms of 
education through the TAFE system. However they are not 
significantly broadening their career choices. There is evidence 
that women who undertake the Career Education for Women course 
are aiming at higher skills and occupational categories, but 
mostly within traditional female occupational categories. As a 
result many of the formal articulation pathways provided by the 
CEW course are not utilised. 
A positive factor has been the increase in self esteem and 
confidence which these women report has occurred as a result of 
their participation in the course. It is also possible that the 
greater awareness of the social constraints which Australian 
society has placed on women in the past, and which most mature 
age women still operate within, will have an effect in the future 
on the lives of their families and contribute to a change in 
social structure resulting in a more equal participation of men 
and women in all aspects of Australian society. 
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Table A 1.4 
NSW TAFE Full-time Teaching Staff 
Schools With Less Than 10% 
Females/Males ( 1989) 
School Females % Males 1 % 
Civil Engineering 0 .0 100. 0 
Footwear 0 .0 100. 0 
Maritime and Aviation 0 .0 100. 0 
Plumbing and Sheetmetal 0 .0 100. 0 
Engineering Trades 0 .1 99. 9 
Applied Electricity 0 .3 99. 7 
Auto and Aircraft 0 .3 99. 7 
Fashion 99 .5 0. 5 
Vehicle Trades 1 .1 98. 9 
Mechanical Engineering 2 .9 97. 1 
Building 2 .9 97. 1 
Graphic Arts 3 .7 96. 3 
Electrical Engineering 4 .1 95. 9 
Office Administration 95 .7 4. 3 
Catering and Nutrition Management 94 .7 5. 3 
Applied Science 8 .2 91. 8 
13 Schools less than 10% female 
3 Schools less than 10% male 
Source : NSW Department of TAFE Women's Co-ordination Unit 
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It Courses offered under the auspices of the Women^s Co-ordination 
Unit until 1988 
New Opportunities for Women 
Introduction to Technical Occupations 
Including courses in Electronics, Engineering, Business, 
Building and Construction and Rural Industries 
Women, Work and Management 
Women and Computing 
Work Opportunities for Women 
A shorted, more work centred course than NOW 
Try A Trade Days for young women 
LINK courses for girls still at school. 
Most of these courses are still offered in many TAFE colleges. 
2.Subjects offered in the The Career Education for Women (CEW^ 
course 
Compulsory subjects 
Language and Study Skills 
Mathematics Re-discovered 
Computers in Society 
Science Re-discovered 
Career Development 
Women, Work and Society 
Tutorial - which is used as a tutorial where needed but also for 
the short course of Aboriginal Women Today 
Technical Elective 
The technical elective may consist of any one of the following 
depending on available facilities and staff : 
Drafting Skills 
Computer Aided Drafting 
Electronics 
Horticulture 
Automotive Skills 
Small Business Skills 
Carpentry Skills (new) 
Welding (new) 
3. Arti.culai--inn provided from the Career education for Women 
course 
Under TAFE mature Age Entry policy graduates from the CEW course 
can apply for entry into all TAFE courses, including those with a 
"Year 12 or equivalent" entry requirement. 
The NSW Department of TAFE defines mature age entry as 20 years 
or over. 
Successful completion of the CEW course will accrue 6 subjects of 
credit towards the CGE. This includes the specific exemptions 
listed below. 
Students wishing to gain a CGE will therefore only be required to 
complete an additional 6 subjects of study in that course. 
. A Pass in CEW Maths gives Exemption from CGE Maths I 
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English II in the CGE. Students can then progress straight 
from CEW to CGE English level III. 
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completion of the short course 2216 Automotive Maintenance 
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*Awaiting accreditation^^ 
^^ Source : CEW Handbook 
^^ Source : memo from Head of Division, Basic Courses 
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/í ear CEW student, ' X 
I would like to ask your co-operation in completing the 
accompanying survey schedule. I am a teacher of CEW science and am doing a 
Master of Education course at the University of Wollongong. As part of my 
course I am looking at where women go after CEW. 
In this survey I am asking for information about what you intend to do 
when you complete the CEW course. Some background information has also been 
requested. This survey is not part of your course and you do not have to 
complete it. If you decide to answer it you may leave out those questions 
Which you do not wish to answer. There is no need to put your name on the 
paper. Thank you for your co-operation. 
Jackie Evans y 
CEW STUDENT SURVEY 
1. What is your age? 
2. What is your marital status? 
Married ["] 
Divorced [_] 
In a stable relationship [ J 
Less than 25 
25-29 years 
30-34 years 
35-39 years 
40—44 years 
45-49 years 
50 years or over 
SingIe 
Separated 
Other (please explain) 
[I] 
[I] 
[I] 
3. In which country were you born? 
4. What was the language you used as a child? 
5. What was the highest level of schooling you recieved? 
Primary School 
Sone high school • 
IntfrfMediate/school certificate level • 
Leaving/Higher school certi ficate [ • 
6. Have you had any other training/education since you left school? e.g. 
Tafe course.PI ease describe. 
Official 
Use on I y 
2. 
3. 
4. 
7. What occupation(s) have you had? 
B. What is the current occupation or »ost recent occupation of your 
husband/partner (if applicable)? 
9. Could you please indicate as clearly as possible the occupations of your 
parents. 
hother 
Father 
10. What is your nain source of income? 
Partner's income fro« wages 
Partner's incomefrom benefits or pension 
Osm earnings 
Unemployiftent benefits 
Supporting parent's benefit 
Austudy 
Widow's pension 
Other (please explain) 
[• 
[I] 
[I] 
[I] 
[I] 
c:3 
[ I ] 
11. How did you find out about the CEW course? You may tick more than one. 
Relatives [_] Friends O 
Advertisements 
Tafe adviser CI] 
C.E.S. 
Other(piease explain) 
[I] 
[I] 
12. Why did you enrol in the CEW course? You may tick more then one and add 
any other reasons. 
I wasn't sure which course was suitable 
I wanted to improve my qualifications for a job 
I wanted something to do 
I wanted to do something as a first step to study 
To meet people. 
I was advised that it was suitable for me 
Other 
[• [• [• 
[I] 
[I] 
[ I ] 
• 
Official 
Use on I y 
7.. 
8. . 
9. a. 
9.b, 
10 
11. a 
b 
c 
d 
e 
f 
g comment 
12. a 
b 
c 
d 
e 
f 
g comment 
13. Have you experienced problems with any of the following whilst attending 
the CEW course? 
ChiIdcare 
Getting to the college 
Support from family 
Time to study. 
Finances 
Other . 
YES 
A LOT 
YES 
A FEW 
NONE 
Could you explain a little about any problems or other negative experiences 
you may have had. 
14. Which technical elective subject are you doing? 
Automotive ski I Is [_] Electronics [_] 
Horticulture ["] SmalI Business Management [I] 
Drafting ski I Is [I] 
15. Have you considered doing an additional course in the area of your 
elective? 
YES L-J NO L-J 
Could you please explain why or why not. 
16. Are you aware that completing the CEW course gives you 6 units (half the 
course) in the Certificate of General Education? 
YES [I] NO [-. 
17. What are you planning to do next semester? 
Further study 
CN>tain a Job 
Combine work with study 
Stay home 
Other (please explain) 
Official 
Use only 
13.a 
b 
c 
d 
e 
f • . . . . 
c o m m e n t 
g c o m m e n t 
14. 
15 
comment 
[I] • 
• [I] 
16. 
17 
comment 
18. a) If you are planning to do another course could you indicate which 
course. 
b) Will you be doing this course part-time or full tine? 
c) Why are you planning to do this course? 
d) Did you have any problems in deciding which course to follow on 
completing CEW? If so could you please indicate the problems you had? 
IS. What job do you see yourself having in the future? 
20. Is there any course that you would like to have done but are not 
presently considering doing? 
YES [ • NO [ • 
If YES what course? 
Why are you not intending doing this course at present? 
21. I would like to thank you for completing this questionnaire and wish you 
all the best for you future as an ex CEW student.If you have any other 
comments that you would like to make about the CEW course please feel free 
to add them here. 
Official 
Use only 
18.a 
b . . . • • 
c c o m m e n t 
d c o m m e n t 
19. 
2 0 . a 
b • . •« • 
c c o m m e n t 
2 1 . c o m m e n t 
2 2 . a . 
b. 
The Interview schftdyjp̂  
The following questions were used as guides during the 
interviews. 
1. How have you found the CEW course? 
2. What do you feel that you personally have got out of the 
course? 
3. Why did you do the CEW course? 
4. Did you have any goal in mind when you started the CEW course? 
5. Have you the same goal in mind now, or have your ideas 
changed? 
6. Did you experience any problems whilst doing the CEW course? 
Transport? 
Childcare? 
Time to study? 
Support from family and friends? 
Finance? 
The college environment, have you experienced any harrassment? 
7. What do you intend to do next semester? Do you see any 
problems in doing that course? 
8. What are your long-term goals for education and/or work? Could 
you tell me how you expect to achieve them? 
9. Is there any career or course which you would have liked to 
have pursued but do not feel able to do so at this time? Could 
you tell me the reasons? 
The Follow-up Telephone Interview 
1. What course(s) did you enrol in this semester? 
2. Are you still enrolled in those courses? ** 
3. (If NO to question 3) Why not? 
(If YES to question 3) Did you have any problems whilst doing 
the course? 
4. What are your plans for next year? 
5. You indicated that you were interested in as a job. 
Are you still thinking of work in that area? If not, why not? 
** The interviewees were asked specifically about the courses in 
which they had indicated in the original interview that they 
intended to enrol, if they did not mention enrolling in those 
courses. 
Follow up Ouesliions for CEW Survey - Fiona ** 
Please disregard any question which is not relevant. Feel free to 
add any conunents which seem important and relevant to you. 
1. Did you enrol in any course(s) this semester? If so, could you 
tell me which course(s). 
2. If you enrolled in any course(s) but did not complete them, 
could you indicate the reasons. 
3. Did you have any problems whilst doing any course(s) this 
semester? 
4. Are you planning to do any course(s) next year? If so could 
you write down which course(s) and at which place(s). 
5. What sort of job do you now see yourself as doing? 
6. Any other comments about your future plans or the CEW course 
** Not her real name. She did not possess a telephone but has 
agreed to complete the above form. 
Appendix Four 
The Survey Questionnaire Data 
Percentage 
1.5% 
15.6 
15.6 
Frequency Distribution tables for the Survey Questionnaire 
1. What is your age? Category No 
Less than 25 2 
25-29 years 21 
30-34 years 21 
35-39 years 
40-44 years 
45-49 years 
50 years or over 
2. What is your marital status? 
Category 
Married 
Divorced 
Stable Relationship 
Single 
Separated 
Other 
3. In which country were you born? 
Category 
Anglo (English speaking) 
European 
Sth American 
Asian 
African 
Not stated 
4. What was the language you used as a 
Category 
Anglo (English speaking) 
European 
Sth American 
Asian 
African 
Not stated 
5. What was the highest level of schooling you received? 
35 25.9 
31 23.0 
16 11.9 
9 6.7 
No Percentage 
71 52.6 
23 17.0 
10 7.4 
12 8.9 
15 11.1 
4 3.0 
No Percentage 
115 85.8 
12 9.0 
0 0.0 
6 4.5 
1 0.7 
0 0.0 
. child? 
No Percentage 
115 85.8 
16 11.9 
0 0.0 
3 2.4 
1 0.0 
0 0.0 
Category 
Primary School 
Some high school 
Intermediate/School cert 
Leaving/Higher Sch cert 
No Percentage 
3 2.2 
38 28.1 
77 57.0 
17 12.6 
6. Have you had any other training/education since you left 
school? e.g. Tafe course. Please describe. 
Category No 
Vocational 52 
Hobby 8 
College/university 8 
7. What occupation(s) have you had? 
Percentage 
76.5 
11.8 
11.8 
Category No Percentage 
Manager/Administrator 0 0.0 
Professional 10 7.5 
Para-professional 4 3.0 
Trade 4 3.0 
Clerical 64 47.8 
Sales/PS 26 19.4 
Operator/Driver 0 0.0 
Labourer 18 13.4 
Home Duties 1 0.7 
Other (ine unemployed) 5 3.7 
Not stated 2 1.5 
8. What is the current or most recent occupation of your 
husband/partner (if applicable)? 
Category No 
Manager/Administrator 8 
Professional 8 
Para-professional 3 
Trade 21 
Clerical 3 
Sales/PS 3 
Operator/Driver 15 
Labourer 7 
Home Duties 0 
Other (ine hard to group) 7 
Percentage 
10.5 
10.5 
3.9 
27.6 
3.9 
3.9 
19.7 
9.2 
0.0 
9.2 
9. Could you please indicate as clearly as possible the 
occupations of your parents. 
Mother 
Category No Percentage 
Manager/Administrator 3 2.4 
Professional 7 5.5 
Para-professional 2 1.6 
Trade 6 4.7 
Clerical 13 10.2 
Sales/PS 10 7.9 
Operator/Driver 0 0.0 
Labourer 16 12.6 
Home Duties 52 40.9 
Other 0 0.0 
Not stated(inc pens/ret/dec) 17 14.2 
Father 
Category No Percentage 
Manager/Administrator 18 14.2 
Professional 5 3.9 
Para-professional 3 2.4 
Trade 41 32.3 
Clerical 9 7.1 
Sales/PS 7 5.5 
Operator/Driver 7 5.5 
Labourer 15 11.8 
Home Duties 0 0.0 
Other (ine hard to group) 5 3.9 
Not stated^nc pens/ret/dec) 17 13.4 
10. What is your main source of income? 
Category No Percentage 
Partner's income from wages 67 49.6 
Part income from bene/pens 2 1.3 
Own earnings 6 4.4 
Unemployment benefits 2 1.5 
Supporting parents benefit 39 28.8 
Austudy 11 8.1 
Widow's pension 2 1.5 
Other 6 4.4 
Not stated 3 2.2 
11. How did you find out about the CEW course ? You may tick 
than one. 
Category No Percentage 
Relatives 4 3.0 
Advert i s ement s 41 30.4 
Tafe Adviser 20 14.8 
Friends 19 14.1 
C. G . S . 15 11.1 
Other 36 26.7 
12. Why did you enrol in the CEW course? You may tick more than 
one and add any other reasons. 
Category No Percentage 
I wasn't sure which course was 
suitable 37 27.4 
I wanted to improve my 
qualifications for a job 92 68.1 
I wanted something to do 35 25.9 
I wanted to do something as a 
first step to study 76 56.3 
To meet people 33 24.4 
I was advised that it was 
suitable for me 33 24.4 
Other 9 6.7 
13. Have you experienced problems with any of the following 
whilst attending the CEW course? 
Yes a lot Yes a few None 
Childcare 2(3.0%) 12(11.3%) 92(86.8%) 
Getting to College 3(2.9%) 17(16.2%) 85(81.0%) 
Support from family 6(5.8%) 24(23.3%) 73(70.9%) 
Time to study 26(21.5%) 54(44.6%) 41(33.9%) 
Finances 6(5.6%) 28(26.4%) 72(67.9%) 
Other 3 3 
14. Which technical elective subject are you doing? 
Elective No Percentage 
Automotive skills 71 56.3 
Horticulture 10 7.9 
Drafting skills 6 4.8 
Electronics 15 11.9 
Small Business Management 24 19.0 
15. Have you considered doing an additional course in the area of 
your elective? 
YES 17 13.5% NO 109 86.5% 
16. Are you aware that completing the CEW course gives you 6 
units (half the course) in the Certificate of General Education? 
YES 65 52.8% NO 58 47.2% 
Category No Percentage 
Further study 66 51.6 
Obtain a job 10 7.8 
Combine work with study 42 32.8 
Stay home 4 3.1 
Other 6 4.7 
- a ) If you are planning to do another course could you 
indicate which course.(Open ended question) 
Category No Percentage 
Computing 38 32.2 
Secretarial courses 22 18.6 
CGE 17 14.4 
Tertiary preparation 
(TPC, HSC, Uni programs) 10 8.5 
Basic Education 10 8.5 
Business Studies 6 5.1 
INTO Business 6 5.1 
Welfare 5 4.2 
Health Studies 4 3.4 
Occupational Studies 3 2.5 
English language 3 2.5 
Childcare 2 1.7 
Librarian 2 1.7 
Trade 1 0.8 
Computer Aided drafting 1 0.8 
Other 12 10.2 
Total respondents 118 100.0 
b) Will you be doing this course part-time or full-time? 
Part-time 49 (45%) Full-time 60 (55%) 
c) Why are you planning to do this course? (Open ended question) 
Category No Percentage 
To get back in the workforce 35 30.7 
To go to university 6 5.2 
Interest or to improve 
education or skills 56 49.1 
Use in job 3 2.6 
Other 14 12.3 
d) Did you have any problems in deciding which course to follow 
on completing CEW? If so could you please indicate the problems 
Category No Percentage 
Uncertain of direction 15 15.6 
Course not yet available 0 0 
First choice too hard 1 1.0 
No 66 68.8 
Have to consider family 2 2.1 
Too late/too old/too long 2 2.1 
Course at night 3 3.1 
Would like a job 2 2.1 
Course not at this college 1 1.0 
Other 4 4.2 
What job do you see yourself having in the future? 
Category No Percentage 
Manager/Administrator 0 0.0 
Professional 25 21.2 
Para-professional 14 11.9 
Trade 1 0.8 
Clerical 36 30.5 
Sales/PS 15 12.7 
Operator/Driver 0 0.0 
Labourer 0 0.0 
Home Duties 0 0.0 
Other 10 8.4 
Uncertain of area 17 14.4 
Total 118 100.0 
Is there any course that you would like to have done bu1 
presently considering doing? 
Category No Percentage 
Tertiary preparation 
(TPC/ HSC, Uni programs) 13 23.2 
Computing 5 8.3 
CGE 4 7.1 
Childcare 4 6.7 
Health Studies 4 7.1 
Trade 4 7.1 
Many courses 4 7.1 
Welfare 3 5.0 
Business 3 5.3 
Degree course 3 5.3 
Librarian 2 3.6 
Other 7 12.5 
Total 56 100.0 
are you not intending doing this course at present? 
Category No Percentage 
Finance 11 18.6 
Time - course too long 11 18.6 
Not ready to do course 10 16.9 
Course not till next year 6 10.2 
Family 6 10.2 
Course at night time 5 8.5 
Course not available locally 2 3.4 
Doing other course 1 1.7 
Not stated 1 1.7 
Other 6 10.2 
Number of survey questionnaire respondents 
Number interviewed 15 
Number of colleges 13 
College 1 country/satellite city 13 respondents 0 interviewed 
2 country 8 0 
3 country 14 0 
4 country 7 0 
5 country 9 0 
6 country 10 0 
7 metropolitan 6 0 
8 metropolitan 6 0 
9 metropolitan 10 0 
10 metropolitan 14 5 
11 satellite city 13 4 
12 country 6 3 
13 metropolitan west 19 3 
Total 135 15 
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